1. THE SCOPE OF DIDACTICS
Didactics

· it has Greek origin – DIDÁSKEIN – which means to teach, the role of teaching 

· Comenius used Didactica magnae 

· it is the theory of teaching 

· in a wider sense, it is the theory and practical application of teaching and learning 

· in classroom it is connected with the social system

· teaching → our formal system 

Didactics of English Teaching Lessons

· in England is didactics called Applied Linguistics (was introduced by Widowson in England)

· it is about the methods of teaching – how to teach 
· general education – theory, teaching of language, specific with English language 

· general didactics – didactics of English language 

· the object is to apply English knowledge 

From Longman Dictionary: 

Applied Language Methodology or Didactics is the study of the practices, 

and procedures used in teaching and the principles and beliefs that underline them. 

Such practices, procedures, principles, and beliefs themselves.

One can, for example, criticise or praise the methodology of a particular language course. 

Methodology of English language teaching and learning 

– it is connected with the word HOW (it is Methodic in Russia)

– it is the methodics of English language 

– how to teach 

– it includes:
a) study of the nature of language skills –reading, writing, speaking, listening and procedures for teaching them

b) study of the preparation of study materials, lesson plans, materials, and textbooks for teaching language skills

c) the evaluation and comparison of language teaching methods (e.g. the audio-lingual method)

d) such practices, procedures and beliefs themselves – classroom techniques, behaviours 

Syllabus design 


– to describe WHAT, WHY & WHEN is learned 

– it is a selection of themes, topics, linguistic & experimental context 

– in Methodology it is the selection & sequencing of learning tasks 

– it is the grading of linguistic and experimental content 

The object of the study of didactics

It is necessary to consider a lot of factors and conditions which might have an impact on the teaching/learning process. 

There are some important factors:

1.) Language – WHAT do you teach; what is communication; what is language (English)

2.) Method – HOW to do that

3.) People – WHO are the LEARNERS & TEACHERS, where are they coming from 

4.) Time – WHEN – AGE – when does the second language take place

5.) Environment 
– WHERE do you teach – school, institutions


– the social, political & cultural context 

6.) Reasons – WHY – the motivation why to learn the second language, the reasons 

There exist also subjective and objective factors:


a) subjective factors - the persons of teachers and learners 


b) objective factors - the matters of teaching

· THE SUBJECTIVE FACTORS 

The learner 

Who is s/he? How old is s/he? What is his/her native language? What is his/her education? 

What is his/her socio-economic level? What are his/her intellectual capabilities?                                  What kinds of cognitive strategies and styles does the learner use?                                                  What are his/her previous experiences in foreign language learning?                                          

Why does she/he want to study English? What sort of personality does she/he have?

The teacher 

· knowledge of the language

· pedagogical skills

· social intelligence

· communication skills 

· technical skills 

What is his/her educational background? What sort of personality does she/he have?               

What is his/her socio-economic level? What is his/her mastery of English?                                  

What is his/her theoretical level? What are his/her interests?

· THE OBJECTIVE FACTORS 

The objectives

· different according to school

· pre-school education (feeling of the language, positive attitude, prepare for future learning)

· adult education (to achieve certain lever, to communicate, to achieve grades)

Do they correspond to actual needs? Which objectives are regarded as most important?                Are they realistic? Are they precisely defined and specified?

The content 

· what we teach, how it is graded

What is its structure? What is its quantity? What is its appropriateness to the age of the learner? 
How is it modelled in the syllabus? How is it shaped in the textbook?

The method 
· Callan method

· linguistics programming 

· chosen with accordance to objectives 

What is its theoretical background? How is the method related to the (how we teach) content? 
Does it correspond to given objectives? Does it correspond to the age of the learner?                           Is it interesting?

Conditions 

· number of students (optimal 15)

· equipment 

· policy of government ( EU language policy 

· documents that show the language policy ( European Framework  

· levels of English are compared A1 – C2

What is the government’s policy in relation to foreign languages? 
How big or small is the language classroom? How many students are there in one classroom? 
What sort of equipment does the school have and use? 
What is the general attitude to foreign languages in different types of schools? 
How many hours are allocated for the study of a foreign language?

Theories of second language acquisition 

It is understandable that both the subjective and objective factors must be integrated into a theory of foreign or second language acquisition. That theory needs to be coherent and unified.

Language didactics (or language pedagogy) has a wide theoretical basis. It is composed of a number of theoretical disciplines which make relevant and proportional contributions to it.

Two questions must be asked: which of the language sciences can be said to have some bearing on language teaching? What other factors besides the language sciences play a significant part in language teaching theory? These questions, which can be generalized as the relationship between theory and practice, have been tackled by many scholars.

Prominent among them are Campbell (1980), Spolsky (1980), Ingram (1980). They, and in fact many others, maintain that linguistics alone is inadequate as a basis for language teaching. 

It is evident, for instance, in Spolsky's educational linguistics model:
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A slightly different conception is embodied in 

Campbell´s model of the relationship between theory and practice:


Unlike Spolsky, Campbell has included anthropology in his model, but Spolsky has a broader view of linguistic disciplines. In our opinion, both diagrams give a good idea of the relationship between theory and practice, even though we could add here other disciplinary cultures, such as philosophy, logic, history, literature, etc.

Applied linguistics 
· is the branch of linguistics concerned with using linguistic theory to address real-world problems

· it has been traditionally dominated by the fields of language education 

and second language acquisition (SLA)

· there is a recurrent tension between those who regard the field as limited to study of language learning, and those who see it as encompassing all applications of linguistic theory

· both definitions are widely used

· the current field is a cross-disciplinary mix of departments primarily from linguistics, anthropology, psychology and education  

2. Teaching children (developmental differences)

AGE - VARIABLE

When we speak about age levels - we have 5 categories:

1.) cognitive development

2.) attention spam

3.) sensory input

4.) affective factors

5.) authentic, meaningful language

Describe the cognitive development - describe the stages (infancy, toddler,….)

PROFICIENCY - VARIABLE

Proficiency level = variable

· ACTFL - levels described in textbook (American)

· we use in our country levels to describe proficiency A1-C2

· it is achievement in learning skills

· elementary

· intermediate

· pre-intermediate

· upper-intermediate

· advanced

· in EU - Language Portfolio + European Framework of Reference for Languages 

· we use our scales A1-C2

· there is also the language passport (www.ecml.at)

AUTHENTICITY OF LANGUAGE 

A
-
beginning levels


- 
use authentic language (simple greting, introductions)

-
use short simple phrases

-
the repetition is needed

B
-
intermediate levels


-
usage of real language


- 
not concentrating only on the grammatical details

C
-
advanced levels


- 
usage of academic language


-
literature, higher conversation 

PIAGET IDENTIFIED 4 STAGES IN COGNITIVE DEVELOPMENT

1.) Sensorimotor stage (INFANCY)

· which has 6 substages 

· the intelligence is demonstrated through motor activity without the use of symbols 

· knowledge of the world is limited because it is based on physical interactions / experiences

· children acquire object permanence at about 7 months of age

· physical development  (mobility) allows the child to begin developing new intellectual abilities

· some symbolic (language) abilities are developed at the end of this stage 

2.) Pre-operational stage (TODDLER AND EARLY CHILDHOOD)

· intelligence demonstrated through the use of symbols 

· language use matures

· memory and imagination are developed

· thinking is dome in a non-logical, non-reversable manner

· egocentric thinking predominates 

3.) Concrete operational stage (ELEMENTARY AND EARLY ADOLESCENCE)

· this stage is characterized by 7 types of conservation:

        number, length, liquid, mass, weight, area, volume

· intelligence is demonstrated through logical and systematic manipulation of symbols related to concrete objects (to work with concrete things, examples)

· operational thinking develops = mental actions that are reversible)

· egocentric thought diminishes 

4.) Formal operational stage (ADOLESCENCE AND ADULTHOOD)

· intelligence is demonstrated through the logical manipulation of symbols related to abstract concepts 

· early in this period there is a return to egocentric thoughts 

· many adults never attain this stage 

Piaget´s research methods were based primarily on case studies (they were descriptive).

He believed tat biological development drives the movement form one cognitive stage to the nest.

Some of his theories are criticised while some of his ideas are still influential for parents and educators. 

How we can gain knowledge – Piaget´s Cognitive Processes 

Organization 

- the process by which children combine existing schemes into new and more complex intellectual structures

Adaptation

- is an inborn tendency to adjust to the demands of the environment

- the goal of adaptation is to adjust to the environment – this occurs through assimilation and accommodation 
Assimilation

- is the process of interpreting new experiences by incorporating them into existing schemes 

Accommodation 

- is the process of modifying existing schemes in order to incorporate or adapt to new experiences 

PIAGET´S THEORY OF COGNITIVE DEVELOPMENT

- it is possible for children to regressively construct  schemes 


START            Equilibrium 

- toddler (batoľa) who has never seen anything fly but birds think  


that all flying objects are birds 


Assimilation

- seeing an airplane flying prompts the child to call it a birdie 

                    

                     Accommodation

- the child experiences conflict upon realizing that the new birdie has  



  no feathers, concludes it is not a bird and asks for the proper 



  term or invents a name 



- equilibrium restored 


Organization 

- forms hierarchal scheme consisting of a superordinate class 


     (flying objects) and two subordinate classes 

FINISH 
     (birdies and airplanes )


Very young learners – pre-school children (5-7)

· they can talk about what they are doing

· they can tell you about what they have done or heard 

· they can plan activities 

· they can argue for something

· they can use logical reasoning

· they can use their vivid imagination

· they can understand direct human interaction

· they can use a wide range of intonation patterns in their mother tongue 

Principles of teaching very young learners 

· give children individual attention

· try to hold their attention – change activities every 5 – 10 minutes 

· use mother tongue in early stages of teaching 

(security, need for communication, giving instructions)

· avoid mother tongue in later communication 

(use gestures, English words, inter.English, English hats)

· the silent period is necessary for absorbing language 

· total physical response – respond is not oral, but by movements 

Young learners
Due to their insufficient level of intellectual development, it is recommended to start with procedural knowledge. 
a) intellectual development: teacher should not present explanations requiring mental processing. We use the language here and now. we teach only such words that are related to children every day use. 

b) attention spam: period of time during which a child learner is able to devote his/her attention to on particular activity without interruption. With children it is relatively short, they loose concentration quickly therefore teacher need to change activities quite frequently. 

c) sensory input: with kids we need to activate all senses in harmony with the various perceptive channels. at an early, age the dominant perceptive channel is not still developed, go teacher needs to appear to all senses to the game extend. Kids should have enough possibilities to feel, to touch, and to move, even to taste. 

d) affective factors: affection is every thing to our emotions and feelings and with children, teacher hag to be extraordinary careful because kids do not suffer from inhibitions. 

They are not anxious, but they also can be ashamed or once they are laugh at, they create a block that can be serious and difficult to overcome. 

e) authentic meaning full language: whatever is presented to the kids should be meaningful and adjusted to both, their proficiency level and level of understanding. We use simplified versions of texts to make it more authentic in its own way according to student’s requirements. 

3. Teaching adults (developmental differences)

AGE - VARIABLE

When we speak about age levels - we have 5 categories:

1.) cognitive development

2.) attention spam

3.) sensory input

4.) affective factors

5.) authentic, meaningful language

Describe the cognitive development - describe the stages (infancy, toddler,….)

PROFICIENCY - VARIABLE

Proficiency level = variable

· ACTFL - levels described in textbook (American)

· we use in our country levels to describe proficiency A1-C2

· it is achievement in learning skills

· elementary

· intermediate

· pre-intermediate

· upper-intermediate

· advanced

· in EU - Language Portfolio + European Framework of Reference for Languages 

· we use our scales A1-C2

· there is also the language passport (www.ecml.at)

AUTHENTICITY OF LANGUAGE 

A
-
beginning levels


- 
use authentic language (simple greting, introductions)

-
use short simple phrases

-
the repetition is needed

B
-
intermediate levels


-
usage of real language


- 
not concentrating only on the grammatical details

C
-
advanced levels


- 
usage of academic language


-
literature, higher conversation 

PIAGET IDENTIFIED 4 STAGES IN COGNITIVE DEVELOPMENT

1.) Sensorimotor stage (INFANCY)

· which has 6 sub-stages 

· the intelligence is demonstrated through motor activity without the use of symbols 

· knowledge of the world is limited because it is based on physical interactions / experiences

· children acquire object permanence at about 7 months of age

· physical development  (mobility) allows the child to begin developing new intellectual abilities

· some symbolic (language) abilities are developed at the end of this stage 

2.) Pre-operational stage (TODDLER AND EARLY CHILDHOOD)

· intelligence demonstrated through the use of symbols 

· language use matures

· memory and imagination are developed

· thinking is dome in a non-logical, non-reversible manner

· egocentric thinking predominates 

3.) Concrete operational stage (ELEMENTARY AND EARLY ADOLESCENCE)

· this stage is characterized by 7 types of conservation:

         number, length, liquid, mass, weight, area, volume

· intelligence is demonstrated through logical and systematic manipulation of symbols related to concrete objects (to work with concrete things, examples)

· operational thinking develops = mental actions that are reversible)

· egocentric thought diminishes 

4.) Formal operational stage (ADOLESCENCE AND ADULTHOOD)

· intelligence is demonstrated through the logical manipulation of symbols related to abstract concepts 

· early in this period there is a return to egocentric thoughts 

· many adults never attain this stage 

Piaget´s research methods were based primarily on case studies (they were descriptive).

He believed tat biological development drives the movement form one cognitive stage to the nest.

Some of his theories are criticised while some of his ideas are still influential for parents and educators. 

ADULTS AS LEARNERS
Part of being an effective instructor involves understanding how adults learn best. Compared to children and teens, adults have special needs and requirements as learners. Characteristics of adult learners are:

Adults are autonomous and self-directed. They need to be free to direct themselves. Their teachers must actively involve adult participants in the learning process and serve as facilitators for them. Specifically, they must get participants' perspectives about what topics to cover and let them work on projects that reflect their interests. They have to be sure to act as facilitators, guiding participants to their own knowledge rather than supplying them with facts.

Adults have gathered a foundation of life experiences and knowledge that may include work-related activities, family responsibilities, and previous education. They need to connect learning to this knowledge/experience base. To help them do so, they should draw out participants' experience and knowledge which is relevant to the topic. 

Adults are goal-oriented. Upon enrolling in a course, they usually know what goal they want to attain. They, therefore, appreciate an educational program that is organized and has clearly defined elements. Instructors must show participants how this class will help them attain their goals. 

Adults are relevancy-oriented. They must see a reason for learning something. Learning has to be applicable to their work or other responsibilities to be of value to them. Therefore, instructors must identify objectives for adult participants before the course begins. This need can be fulfilled by letting participants choose projects that reflect their own interests. 

Adults are practical, focusing on the aspects of a lesson most useful to them in their work. They may not be interested in knowledge for its own sake. Instructors must tell participants explicitly how the lesson will be useful to them on the job. 

As do all learners, adults need to be shown respect. Instructors must acknowledge the wealth of experiences that adult participants bring to the classroom. These adults should be treated as equals in experience and knowledge and allowed to voice their opinions freely in class. 

MOTIVATING THE ADULT LEARNERS
One of the aspects of adult learning is motivation. Motivation is the extent to which you make choices about goals to persuade and the effort you will devote to that pursuit.

There are two types of motivation:

· Intrinsic motivation – intrinsically motivated activities are ones for which there is no apparent reward except the activity itself. People seem to engage in the activities for their own sake and not because they lead to an extrinsic reward.

· Extrinsic motivation – extrinsically motivated behaviours, on the other hand, are carried out in anticipation of a reward from outside and beyond the self. 

At least six factors serve as sources of motivation for adult learning: 

· Social relationships: to make new friends, to meet a need for associations and friendships. 

· External expectations: to comply with instructions from someone else; to fulfil the expectations or recommendations of someone with formal authority. 

· Social welfare: to improve ability to serve mankind, prepare for service to the community, and improve ability to participate in community work. 

· Personal advancement: to achieve higher status in a job, secure professional advancement, and stay abreast of competitors. 

· Escape/Stimulation: to relieve boredom, provide a break in the routine of home or work, and provide a contrast to other exacting details of life. 

· Cognitive interest: to learn for the sake of learning, seek knowledge for its own sake, and to satisfy an inquiring mind. 

The best way to motivate adult learners is simply to enhance their reasons for enrolling and decrease the barriers (such as lack of time, money, confidence, or interest, lack of information about opportunities to learn, scheduling, and problems with child care and transportation). Instructors must learn why their students are enrolled (the motivators); they have to discover what is keeping them from learning. Then the instructors must plan their motivating strategies. A successful strategy includes showing adult learners the relationship between training and an expected promotion. 

LEARNING TIPS FOR EFFECTIVE INSTRUCTORS
Positive reinforcement by the instructor can enhance learning. Learning results from stimulation of the senses. For some people, one sense is used more than others to learn or recall information. Instructors should present materials that stimulate as many senses as possible in order to increase their chances of teaching success. 

There are four critical elements of learning that must be addressed to ensure that participants learn. These elements are:

· motivation 

· reinforcement 

· retention 

· transference 

Motivation. If the participant does not recognize the need for the information, all of the instructor's effort to assist the participant to learn will be in vain. The instructor must establish rapport with participants and prepare them for learning; this provides motivation. Instructors can motivate students via several means: 

· Set a feeling or tone for the lesson. Instructors should try to establish a friendly, open atmosphere that shows the participants they will help them learn. 

· Set an appropriate level of concern. The level of tension must be adjusted to meet the level of importance of the objective. If the material has a high level of importance, a higher level of tension/stress should be established in the class. However, people learn best under low to moderate stress; if the stress is too high, it becomes a barrier to learning. 

· Set an appropriate level of difficulty. The degree of difficulty should be set high enough to challenge participants but not so high that they become frustrated by information overload.

In addition, participants need specific knowledge of their learning results (feedback). Feedback must be specific, not general. Participants must also see a reward for learning. It can be simply a demonstration of benefits to be realized from learning the material. Finally, the participant must be interested in the subject. Interest is directly related to reward. Adults must see the benefit of learning in order to motivate themselves to learn the subject. 

Reinforcement. Reinforcement is a very necessary part of the teaching/learning process; through it, instructors encourage correct modes of behaviour and performance.

Reinforcement should be part of the teaching-learning process to ensure correct behaviour. Instructors need to use it on a frequent and regular basis early in the process to help the students retain what they have learned. Then, they should use reinforcement only to maintain consistent, positive behaviour. 

Retention. Students must retain information from classes in order to benefit from the learning. The instructors' jobs are not finished until they have assisted the learner in retaining the information. In order for participants to retain the information taught, they must see a meaning or purpose for that information. The must also understand and be able to interpret and apply the information. This understanding includes their ability to assign the correct degree of importance to the material. 

Retention by the participants is directly affected by their amount of practice during the learning. Instructors should emphasize retention and application.

After the students demonstrate correct performance, they should be urged to practice to maintain the desired performance. 

Transference. Transfer of learning is the result of training -- it is the ability to use the information taught in the course but in a new setting. 

Transference is most likely to occur in the following situations: 

· Association -- participants can associate the new information with something that they already know. 

· Similarity -- the information is similar to material that participants already know; that is, it revisits a logical framework or pattern. 

· Degree of original learning -- participant's degree of original learning was high. 

· Critical attribute element -- the information learned contains elements that are extremely beneficial (critical) on the job. 

Although adult learning is relatively new as field of study, it is just as substantial as traditional education and carries and potential for greater success. Of course, the heightened success requires a greater responsibility on the part of the teacher. Additionally, the learners come to the course with precisely defined expectations. Unfortunately, there are barriers to their learning. The best motivators for adult learners are interest and selfish benefit. If they can be shown that the course benefits them pragmatically, they will perform better, and the benefits will be longer lasting.
Adults

They are able to think in abstractions to perform all cognitive processes and for this reason                       it is recommended to start with declarative knowledge. 
a) they prefer declarative-procedural sequence of language learning. 

b) the spam is relatively wide; they are able to concentrate quite long. 

c) adults made benefits from stimulating their senses but iťs not necessary. 

d) adults usually experience problems when they adopt the go called language ego> annual language identity with the fact that adults have difficulties when coming into the terms with not being able to procedure even simple structures. 

e) We need to modified the language in accordance with learner’s capacity both intellectual and /linguistic and this is once again connected wit a notion of authenticity.

4. APPROACH - METHOD - TECHNIQUE

There are three hierarchical elements – approach, method, technique.

Edward Anthony:

Approach = set of assumptions dealing with the nature of language, learning and teaching

Method = an overall plan for systematic presentation of language based upon a selected approach

Techniques = the specific activities manifested in the classroom that are consistent with a method and therefore in harmony with an approach as well

Theodor Rogers, Jack Richards ( proposed a reformation of the concept of method:

Method = their method is more referred to “methodology“

             = a generalized set of classroom specifications for accomplishing linguistic objectives. 

The subordinate themes are: approach, design, procedures

Elements and sub-elements of method – Richards and Rogers:

	approach
	design
	procedure

	· theory of native language    
· a theory of the nature 
      of language learning               
	· the general and the specific objectives         
· syllabus                            

· types of learning and teaching activities          

· learner’s role

· teacher’s role

· the role of instrumental

· materials
	· classroom 
- techniques

      - procedures 

      - behaviours 

      observed when 

      the method is used


Methodology = the study of pedagogical practices in general (how to teach)

Syllabus = design for carrying out a particular language program

APPROACH

Approach is a set of assumptions dealing with the nature of language, learning and teaching. It is axiomatic in character. It does not require logical explanation (how and what to teach). 

These are the theoretical positions and beliefs about the nature of language, the nature of language learning.

The approach is:

· a set of principles

· a set of correlative assumptions

· it is axiomatic

· it is a general strategy

· it is what we believe 

Approaches can be divided in 2 groups in the history of English teaching: 


 

Approaches


THEORY OF LANGUAGE - LINGUISTIC ASPECTS OF APPROACHES (how language is viewed in some approaches)  
a) language is a system of structurally relating elements → structuralism

b) language is a vehicle for expression of functional meaning → functional grammar 

c) language is a vehicle for realisation of interpersonal relations and fore the performance of social transactions between individuals → interactional view


2 basic situations - interpersonal communication 




            - transactional situations - not predictable 


(concrete situations like selling goods) 

THEORY OF LANGUAGE LEARNING 

a) process oriented theories 

b) condition oriented theories 

Linguistic features of approaches: 

Approaches - important is the theory of learning, how the language is viewed. These are the 3 views:

a) structural - language is a system of structural related elements

b) functional - language is a vehicle for expression of functional meaning (Prague School)

c) interactional - it takes in act interpersonal relations and social transmission between persons 

1) STRUCTURE

· in language learning structures were emphasized, formal analysis of structure 

· here there are the traditional methods (GTM, ALM)

· here the drills of concrete language structures were important 

· the automatic through the memorizing was emphasized  

· it was criticized in the history 

· Prague School - here we already speak about the functional grammar 

a) grammar translation method 

· memorize, rules how to do it

· grammar structures were emphasized 

b) audio-lingual method 

· language teaching - syllabus organized teaching 

· now textbooks are organized by curriculum (main objectives)

· today - language for means of communications (in all syllabuses, in all levels)

· from easy to difficult themes

· most of the textbooks are organized today according to topics, themes, function of language

· grammar is no the main objective today, but to be able to communicate 

   (
Communications - there are several sub-competences: 

· language means skills 

· linguistic skills (grammar, vocabulary, pronunciation)

· communication skills (writing, reading) 

· strategy of communication (how to express yourself, how to describe when you don’t  know the word, how to start conversation, how to interrupt somebody) 

· socio-linguistic communication (what type of language are you going to use in which situation)

2) CHOMSKY - COGNITIVE PERSPECTIVE 

· a new period, new views 

· the language as a form of behaviour 

· the cognitivists said, that you can say even things, that you have not heard in your life 

· cognitivists - transformation 

· stucturalists - the inborn structures are important 

         - language acquisition device - the slip form habits to the mental structural system 

· theory of generating and transforming knowledge

· cognitive code learning

· cognitive strategies in learning 

3) SOCIO-COGNITIVE PERSPECTIVE 

· how we teach today

· the language has to be appropriate to the situation 

· the addressee is important

· the emphasis is on the student - his needs, opinions, feeling, abilities 

· the language is no more just in the head of one man like in the cognitive perspective

· language is here a socially constructed phenomenon 

· discourse and competence are important

· differences in the written and in the oral form

· strategic sub-competences are important for the communication 

· the main objective is to deliver an information 

· in the traditional grammar method the main objective was to formulate the words correct (rules)

METHOD

· methods differ in the use of first and second language and in the use of implicit and explicit grammar

· 19th and 20th century - there appeared many new methods of teaching, chronological appearance 

· one approach can be realised through different methods

· other criteria - humanism, learning personality 

· they are much more subdivided in different books

Methods divided according to: 

· role of mother tongue

· role of learner

· role of teacher

· how they deal with grammar

ROGERS
- the design is important



- it was overloading because everything was under the term method



- the method is like an umbrella term  

REPKA
- general strategy



- set of beliefs 



- methods consists of planning stages and the realisation in the classroom 

→ the character is dynamic 

Method is an overall plan for systematic presentation of language based upon selected approach. It is procedural - it is the manner how we teach something. It is a generalized set of classroom specifications for accomplishing linguistic objectives. Method is the way how we want to achieve something. It is the tactics. It must be derived from the approach.

Method is an umbrella term for the specification and interrelation of theory and practice. Under it there is a triangle between the APPROACH (as a general strategy), the DESIGN (as the specification of objectives and content in syllabuses) and the PROCEDURE (the classroom techniques, practices and behaviours when the method is used).

The general characteristics of method are:

· goal orientation

· organisation

· progressiveness

· link the age to content and successiveness

Method consists of 2 parts:

a) the planning - it has static character, it is the specification of objectives

b) the task - it has dynamic character, that are the techniques, procedure, activities 

TECHNIQUE

Technique is a specific activity manifested in the classroom that is consistent with a method and therefore n harmony with an approach as well. It is particular, used to accomplish an immediate objective.

It is any of a wide variety of exercises, activities or devices used in the language classroom for realising lesson objectives. 

Technique is also referred to a task, procedure, activity and exercise. Technique is an umbrella term for specific tasks and activities and their choice is dependant on the kind of method we choose and some other internal/external factors. 

ACTIVITY

· Anything that learners actually do in the classroom

· Some sort of performance on the part of learners

PROCEDURE

· The actual moment – to moment techniques, practices and behaviours that operate in teaching language

· Includes techniques

Techniques are almost always planned; as such they are the product of deliberate choice made by the teacher. Every technique is supposed to achieve a certain objective. At the same time any technique must be consistent with the subject matter content. The application of a particular technique must not be random either. In teaching/learning process the teacher employs sequence of interrelated techniques constituting successive teaching events. In this sense a lesson consists of number of techniques.

Therefore it is not surprising that there is a multitude of techniques which are classified and categorised. 

Categorizing technique

1. From manipulation to communication

a) manipulative = totally controlled by the teacher and require a predicted response from the students  

                             (choral repetition, drills, dictation and reading aloud)



b) communicative = students´ responses are open-ended and unpredictable 

                                 (story-telling, brainstorming, role – plays, games)

2. Controlled to free techniques

a) controlled  
= teacher centred                                
= manipulative                                       
= structured                                           
= predicted responses                           
= pre-planned objectives                       
b) free
=student centred
= communicative

= open-ended

= unpredicted responses 

= negotiated objectives

Prator put forward this scale of classroom activities:

· completely manipulative

· predominantly manipulative

· predominantly communicative

· completely communicative

At the manipulative extreme, a technique can be fully controlled by the teacher and all responses from the students are predicted. At the communicative extreme, a technique cannot be as a rule controlled by the teacher and thus student responses are therefore unpredictable.

BROWN’S taxonomy of techniques:

1) Controlled techniques

	WARM-UP
	mimes, dance, songs, jokes, play
	· getting the students stimulated, relaxed, motivated, attentive and ready for the classroom lesson

· it does not necessarily involve the use of the target language

	SETTING
	focusing in on lesson topic
	· either verbal or non-verbal evocation of the context that is relevant to the lesson point

· by way of questioning or miming or picture presentation, possibly tape recording of situation and people the teacher directs attention to the upcoming topic

	ORGANIZATIONAL
	includes disciplinary action
	· organizing of class furniture and setting general procedures for class interaction and performance

· structuring lesson activities

	CONTENT

EXPLANATION
	explanation of lesson content
	· explanation of grammatical, phonological, lexical, sociolinguistic, pragmatic or any other aspects of language

	ROLE-PLAY DEMONSTRATION
	use of selected students
	· includes brief illustration of language or other content to be incorporated

	DIALOGUE

NARRATIVE

PRESENTATION
	reading or listening passage presented for passive reception
	· students may be asked only to “understand”
· reading for passive reception

	DIALOGUE

NARRATIVE

RECITATION
	reciting a previously known or prepared text, either in unison or individually
	· to better understand the text

· pronunciation and reading training

	READING ALOUD
	reading directly from a given text
	· to better understand the text

      pronunciation and reading training

	CHECKING
	teacher provides feedback
	· guiding the correction of students´ work by the teacher

	QUESTION - ANSWER DISPLAY
	teacher asks questions to which he already know the answers
	· to check the understanding of the content by the students

	DRILL
	involving fixed patterns of teacher and student responding and promoting, usually with repetition, substitution and other mechanical alterations
	· little meaning

· to stabilize the content

	TRANSLATION
	student or teacher provision of L1 or L2 translations of a given text
	· to check the understanding of the content by the students

· to stabilize the content

	COPYING
	students writing down orally presented texts
	· to check the understanding of the content by the students

· to stabilize the content

	DICTATION
	students writing down texts presented visually
	· to check the understanding of the content by the students

· writing skills

	IDENTIFICATION
	students identifying a specific language form, function, definition
	· to check the understanding of the content by the students

· writing skills 

	RECOGNITION
	students identifying a specific language form, function, definition but without producing language (e.g. rearranging pictures)
	· to check the understanding of the content by the students

· to stabilize the content 

	REVIEW
	teacher-led review of previous week
	· as a formal summary

	TESTING
	formal testing procedures
	· to evaluate students´ progress

	MEANINGFUL

DRILL
	involving responses with meaningful choices
	


2) Semicontrolled techniques

· brainstorming – free, undirected contributions of students on a given topic
· story-telling – especially when student-generated; lengthy presentation of a story
· question-answer referential – prompting of unknown responses 
· cued dialogue / narration – student production of narrative following cues (e.g. from miming, cue cards, pictures)
· information exchange – a larger group must share information to achieve some goal 
· wrap-up – brief teacher or student summary of point that have been practised 
· narration / exposition – presentation of a story without immediate stimulus 
· preparation – student study, silent reading, pair planning and rehearsing, preparing for later activity, student directed or oriented project 
3) Free techniques

· role-play – relatively free acting our of specified roles ad functions 
· games – various kinds of language games, (e.g. board and dice games, making words)
· report – report of student prepared exposition on books, experiences, project work
· problem solving – cooperative action of participants to solve a problem
· drama – planned dramatic rendition of play, story
· simulation – involving complex interaction between groups based on simulation 
           of real-life actions and experiences 
· interview – a student is directed to get info from another student
· discussion – debate on specific topic
· composition – written development of ideas
· a propos – conversation or other socially oriented interaction by teacher, students or even 
                          visitors, on general real-life topics, typically authentic and genuine
5. Teaching and learning - basic differences  

Podľa knihy:

Richard Repka, Adriana Halušková: A Course in English Language Didactics. 
(LINGOS 2005) - to je tá “knižočka”, ktorú sme mali na didaktiku (
Chapter IV - LEARNING AND TEACHING

6. Some learning theories 

Theories of second language acquisition 

It is understandable that both the subjective and objective factors must be integrated into a theory of foreign or second language acquisition. That theory needs to be coherent and unified.

Language didactics (or language pedagogy) has a wide theoretical basis. It is composed of a number of theoretical disciplines which make relevant and proportional contributions to it.

Two questions must be asked: which of the language sciences can be said to have some bearing on language teaching? What other factors besides the language sciences play a significant part in language teaching theory? These questions, which can be generalized as the relationship between theory and practice, have been tackled by many scholars.

Prominent among them are Campbell (1980), Spolsky (1980), Ingram (1980). They, and in fact many others, maintain that linguistics alone is inadequate as a basis for language teaching. 

It is evident, for instance, in Spolsky's educational linguistics model:







A slightly different conception is embodied in 

Campbell´s model of the relationship between theory and practice:


Unlike Spolsky, Campbell has included anthropology in his model, but Spolsky has a broader view of linguistic disciplines. In our opinion, both diagrams give a good idea of the relationship between theory and practice, even though we could add here other disciplinary cultures, such as philosophy, logic, history, literature, etc.

THEORIES

1) Process oriented theories

· build on main theories

· habit formation (behaviourism)

· induction, generalisation, interfering

Process based approach – divided into: 

A) content-based instruction – content is the vehicle which holds the lesson together. Grammar, texts,  

                                                 skills and etc. are the starting point in planning the lesson and after these 

                                                 decisions the content is selected. 

B) task-based instruction – language learning will result from creating the right kinds of interactional 

                                            processes in the classroom; involves a focus on meaning

                                         – tasks: listing, sorting and ordering, comparing, problem solving, 

                                            sharing experience, creative tasks 

2) Condition oriented  theories

· context is emphasized

· humanists theories (suggestopaedia) 

Product based approach – divided into:

A) text-based instruction – linking spoken and written texts to the cultural context of their use

B) competency-based instruction – to teach the students the basic skills they need in order to                                                    

                                                        prepare them for situations they commonly encounter in everyday life
Some major changes in approaches to language learning in the last years

1. learner autonomy – choice over their own learning; use of small groups

2. social nature of learning – learning is not a private activity

3. curricular integration – English is linked to other subjects in the curriculum

4. focus on meaning – meaning is the driving force of learning

5. diversity – learners learn in different ways with different strengths

6. thinking skills – apply them in situations that go beyond the language classroom

7. alternative assessment – observation, interviews, journals, portfolios

8. teacher as co-learner – teacher is facilitator, he is learning through doing 

Universal grammar

Universal grammar is a theory of linguistics postulating principles of grammar shared by all languages, thought to be innate to humans (linguistic nativism). It attempts to explain language acquisition in general, not describe specific languages. Universal grammar proposes a set of rules intended to explain language acquisition in child development.

Some students of universal grammar study a variety of grammars to abstract generalizations called linguistic universals, often in the form of "If X holds true, then Y occurs." These have been extended to a range of traits, from the phonemes found in languages, to what word orders languages choose, to why children exhibit certain linguistic behaviours.

The idea can be traced to Roger Bacon's observation that all languages are built upon a common grammar, substantially the same in all languages, even though it may undergo in them accidental variations, and the 13th century speculative grammarians who, following Bacon, postulated universal rules underlying all grammars. The concept of a universal grammar or language was at the core of the 17th century projects for philosophical languages. 

Later linguists who have influenced this theory include Noam Chomsky, Edward Sapir and Richard Montague, developing their version of the theory as they considered issues of the Argument from poverty of the stimulus to arise from the constructivist approach to linguistic theory. The application of the idea to the area of second language acquisition (SLA) is represented mainly by the McGill linguist Lydia White.

Universal Grammar, as proposed by Chomsky, has long been controversial due to its strong innatist assumptions. While syntacticians generally concede that there are parametric points of variation between languages, heated debate occurs over whether UG constraints are essentially universal due to being "hard-wired", a logical consequence of a specific syntactic architecture or the result of functional constraints on communication (the functionalist approach).

Linguist Noam Chomsky made the argument that the human brain contains a limited set of rules for organizing language. In turn, there is an assumption that all languages have a common structural basis. This set of rules is known as universal grammar. Speakers proficient in a language know what expressions are acceptable in their language and what expressions are unacceptable. The key puzzle is how speakers should come to know the restrictions of their language, since expressions which violate those restrictions are not present in the input, indicated as such. This absence of negative evidence - that is, absence of evidence that an expression is part of a class of the ungrammatical sentences in one's language - is the core of the poverty of stimulus argument. 

Some expressions are not available to the language learners, because they are, by hypothesis, ungrammatical for speakers of the local language. Speakers of the local language do not utter such expressions and note that they are unacceptable to language learners. Universal grammar offers a solution to the poverty of the stimulus problem by making certain restrictions universal characteristics of human languages. Language learners are consequently never tempted to generalize in an illicit fashion.

Behaviourism

Behaviourism is the chief empiricist theory of learning.

Empiricists say that the learners experience is largely responsible for language learning. Language learning is seen as the result of external forces acting on the organism rather that the programmed unfolding of language through internal biological mechanisms.

Behaviourism only focuses on objectively observable behaviours and discounts mental activities. Learning is defined as the acquisition of new behaviour.

There have been many criticisms of Behaviourism like that it does not account fro all kinds of learning, since it disregards the activities of the mind and that Behaviourism does not explain some learning such as the recognition of new language patterns by young children - for there is no reinforcement mechanism.

Behaviouristic definition of motivation is that the role of rewards is important. The students perceive a goal because they will be rewarded wit marks, praise, certificates, scholarships, diplomas.  

There is the M & N theory = the anticipation of reinforcement is motivating (reinforcement can be e.g. money from the parents, good marks)

Behaviourism is usually divided into two periods:
a) Behaviourism

b) Neo-Behaviourism

Some best known Behaviourists are:

· Ivan Pavlov

· J.B. Watson

· B.F. Skinner 

PAVLOV - he said that the learning process consists of the formation of associations between stimuli (S) and responses (R). The conditioning consisted of these 2 stages = S( R
WATSON - he said that by the process of conditioning we build a sum of S( R connections and more complex behaviours are learned by building up a series of responses

SKINNER - he was a Neo-Behaviourist - he added the dimension of operant conditioning. It is a behaviour in which one operates on the environment. Operants must be positively reinforced. This process consists then of 3 stages = Stimulus (S) ( Response (R) ( Reinforcement (R). This theory he represented in his work Verbal behaviour (1957) and was later criticised by Noam Chomsky. 

Cognitivism
The earliest challenge to the behaviourists came in a publication in 1929 by Bode, a Gestalt psychologist. He criticized behaviourists for being too dependent on overt behaviour to explain learning. Gestalt psychologists proposed looking at the patterns rather than isolated events. Gestalts views of learning have been incorporated into what have come to be labelled cognitive theories. Two key assumptions underlie this cognitive approach: (1) that the memory system is an active organized processor of information and (2) that prior knowledge plays an important role in learning. Cognitive theories look beyond behaviour to explain brain-based learning. Cognitivists consider how human memory works to promote learning. For example, the physiological processes of sorting and encoding information and events into short term memory and long term memory are important to educators working under the cognitive theory. The major difference between Gestaltists and behaviourists is the locus of control over the learning activity. For Gestaltists it lies with the individual learner; for behaviourists it lies with the environment.

Once memory theories like the Atkinson-Shiffrin memory model and Baddeley's Working memory model were established as a theoretical framework in Cognitive Psychology, new cognitive frameworks of learning began to emerge during the 1970s, 80s, and 90s. Today researchers are concentrating on topics like Cognitive load and Information Processing Theory. These theories of learning are very useful as they guide the Instructional design. Aspects of cognitivism can be found in learning how to learn, social role acquisition, intelligence, learning and memory as related to age.

Constructivism
Constructivism views learning as a process in which the learner actively constructs or builds new ideas or concepts based upon current and past knowledge. In other words, "learning involves constructing one's own knowledge from one's own experiences." Constructivist learning, therefore, is a very personal endeavour, whereby internalized concepts, rules, and general principles may consequently be applied in a practical real-world context. This is also known as social constructivism. Social constructivists posit that knowledge is constructed when individuals engage socially in talk and activity about shared problems or tasks. Learning is seen as the process by which individuals are introduced to a culture by more skilled members. Constructivism itself has many variations, such as Active learning, discovery learning, and knowledge building. Regardless of the variety, constructivism promotes a student's free exploration within a given framework or structure. 
The teacher acts as a facilitator who encourages students to discover principles for themselves and to construct knowledge by working to solve realistic problems. Aspects of constructivism can be found in self-directed learning, transformational learning, experiential learning, situated cognition, and reflective practice.

Informal and post- modern theories
Informal theories of education deal with more practical breakdown of the learning process. One of these deals with whether learning should take place as a building of concepts toward an overall idea, or the understanding of the overall idea with the details filled in later. Modern thinkers favour the latter, though without any basis in real world research. Critics believe that trying to teach an overall idea without details (facts) is like trying to build a masonry structure without bricks.

Other concerns are the origins of the drive for learning. To this end, many have split off from the mainstream holding that learning is a primarily self taught thing, and that the ideal learning situation is one that is self taught. According to this dogma, learning at its basic level is all self taught, and class rooms should be eliminated since they do not fit the perfect model of self learning. However, real world results indicate that isolated students fail. Social support seems crucial for sustained learning.

Informal learning theory also concerns itself with book vs. real-world experience learning. Many consider most schools severely lacking in the second. Newly emerging hybrid instructional models combining traditional classroom and computer enhanced instruction promise the best of both worlds.[
7. METHODS OF English Language learning

METHOD

· methods differ in the use of first and second language and in the use of implicit and explicit grammar

· 19th and 20th century - there appeared many new methods of teaching, chronological appearance 

· one approach can be realised through different methods

· other criteria - humanism, learning personality 

· they are much more subdivided in different books

Methods divided according to: 

· role of mother tongue

· role of learner

· role of teacher

· how they deal with grammar

ROGERS
- the design is important



- it was overloading because everything was under the term method



- the method is like an umbrella term  

REPKA
- general strategy



- set of beliefs 



- methods consists of planning stages and the realisation in the classroom 

→ the character is dynamic 

Method is an overall plan for systematic presentation of language based upon selected approach. It is procedural - it is the manner how we teach something. It is a generalized set of classroom specifications for accomplishing linguistic objectives. Method is the way how we want to achieve something. It is the tactics. It must be derived from the approach.

Method is an umbrella term for the specification and interrelation of theory and practice. Under it there is a triangle between the APPROACH (as a general strategy), the DESIGN (as the specification of objectives and content in syllabuses) and the PROCEDURE (the classroom techniques, practices and behaviours when the method is used).

The general characteristics of method are:

· goal orientation

· organisation

· progressiveness

· link the age to content and successiveness

Method consists of 2 parts:

c) the planning - it has static character, it is the specification of objectives

d) the task - it has dynamic character, that are the techniques, procedure, activities 

Grammar translation method (TRADITIONAL methods)

· 19th century

· derived from the classical/traditional method, rooted in Greek and Latin

· later generalized to teaching modern languages

· to learn words, grammar was drilled

· requires students to translate whole texts word for word 

· memorize numerous grammatical rules and exceptions as well as enormous vocabulary lists

· goal is to be able to read and translate literary masterpieces and classics

· grammar  would come directly from the texts and be presented contextually in the textbook

· elaborate explanations of grammar are always provided

· largely dependent on the teacher’s skill, rather than on a textbook

· prescriptive rules are applied

· memorise verb paradigms

· classes are taught in the students' mother tongue, with little active use of the target language

· vocabulary is taught in the form of isolated word lists

· grammar instruction provides the rules for putting words together; instruction often focuses on the form and inflection of words

· reading of difficult texts is begun early in the course of study

· little attention is paid to the content of texts, which are treated as exercises in grammatical analysis

· often the only drills are exercises in translating disconnected sentences from the target language into the mother tongue, and vice versa

· little or no attention is given to pronunciation

The techniques are:

· Translation of a literary text  
· Reading comprehension questions 
· Antonyms/synonyms  
· Cognates  
· Deductive application of rule  
· Fill-in-the-blanks
· Memorization  
· Use words in sentences  
· Composition  memorizing of dialogs, question and answer practice, substitution drills, guided speaking and writing practice

· Translation, reading and finding info in a passage, finding antonyms and synonyms, deductive application of rule

Audio-lingual method

· in 1940s - 1950s

· based on the principles of behaviour psychology

· adapted many of the principles and procedure of the Direct Method 

· teacher is central and active, provides model, controls direction and pace

· learner can produce correct responses but must be directed by skilled training techniques

· new material is presented in the form of a dialogue

· based on the principle that language learning is habit formation

· fosters dependence on mimicry, memorization of set phrases and over-learning

· structures are sequenced and taught one at a time

· structural patterns are taught using repetitive drills

· little or no grammatical explanations are provided; grammar is taught inductively

· skills are sequenced: listening, speaking, reading and writing are developed in order

· vocabulary is strictly limited and learned in context

· teaching points are determined by contrastive analysis between L1 and L2

· abundant use of language laboratories, tapes and visual aids

· extended pre-reading period at the beginning of the course

· great importance is given to precise native-like pronunciation

· se of the mother tongue by the teacher is permitted, but discouraged among and by the students

· successful responses are reinforced; great care is taken to prevent learner errors

· tendency to focus on manipulation of the target language and to disregard content and meaning

· shared 2 principal assumptions with the GTM:

a) language teaching syllabi should be organized by linguistic categories 

b) sentence was the primary unit of analyse and practise 

The techniques are:

· PPP, dialogues and drills, repetition and memorization, pattern practice
· Dialog memorization  
· Repetition drill - students are asked to repeat the teacher’s model as accurately an as quickly as possible. 

· Chain drill - it gets its name from the chain of conversation that forms around the room as students, one-by-one, ask and answer questions of each other. Normally teacher begins the chain. 

· Transformation drill - the teacher gives students a certain kind of sentence and asks them to transform it into negative sentence or question.  

· Use of minimal pairs  

· Complete the dialog  
· Grammar games
Direct method

· between GTM and Audio-lingual method

· developed initially as a reaction to the grammar-translation approach in an attempt to integrate more use of the target language in instruction.
· 1st challenge to grammatical translation 

· lessons begin with a dialogue using a modern conversational style in the target language

· material is first presented orally with actions or pictures

· the mother tongue is NEVER, NEVER used

· there is no translation

· questions are answered in the target language

· grammar is taught inductively--rules are generalized from the practice and experience with the target language

· verbs are used first and systematically conjugated only much later after some oral mastery of the target language

· advanced students read literature for comprehension and pleasure

· literary texts are not analyzed grammatically

· the culture associated with the target language is also taught inductively

· culture is considered an important aspect of learning the language

The techniques are:

· A series of questions in the target language based on the dialogue or an anecdotal narrative

· Question and answer exercise  
· Reading aloud  
· Getting students to self-correct  
· Conversation practice  
· Fill-in-blank exercise  
· Dictation  
· Map drawing  
· Paragraph writing
BERLITZ METHOD ( DIRECT METHOD

· origins in the direct method 

· inductively learn the grammar by the students 

· instructions: target language, just English

· everyday vocabulary are taught 

· oral communication is carefully graded 

· organised system, structured system

· you have to plan

· most new things are introduced orally

· demonstrational object, pictures - visualise 

· abstract notions and vocabulary by association of ideas 

· speech, answer, questions were emphasized 

· correct pronunciation and grammar were emphasized 

· correct the mistakes immediately 

· never translate ( demonstrate

· never explain ( act

· never make a speech ( ask questions 

· never imitate mistakes ( correct

· never speak with single words ( use sentences 

· never speak too much ( make students peak much

· never use the book ( use your own lesson plan

· never go too fast ( keep the pace of the students

· never speak too slowly ( speak normally

· never speak too quickly ( speak naturally

· never speak too loudly ( speak naturally 

· never be impatient ( take it easy 

SUGGESTOPAEDIA (HUMANISTIC METHODS) 

· the founder was Losanof from Bulgaria he was a psychologist 

· the main is to create a friendly, open atmosphere 

· typical is a comfortable atmosphere 

· classical, calm music

· the rhythm of the music should be similar to heart beat

· conscious / unconscious meaning → that you learn and don’t know it 

· you need a comfortable environment 

· pillows, comfortable sitting, posters and pictures on the walls 

· learning in the alpha-level, relaxed feelings 

· made use of subconscious learning

· the objective is to create a communicative competence 

The techniques are:

· question and answer

· listening exercises under deep relaxation

· playing with the ball

· second identity / role play
· it should get learners to get a rid of fear and stress (not me, but someone else)

· also for adults 

· visualisation, role pays
· initiatives

TOTAL PHYSICAL RESPONSE = COMPREHENSION APPROACH

· developed by James J. Asher 

· coordination of speech and action 

· combines information and skills through the use of the kinaesthetic sensory system

· combination of skills allows the student to assimilate information and skills at a rapid rate

· the main is to lower stress and fear when learning new language

· the student is not forced to speak, but is allowed an individual readiness period and allowed to spontaneously begin to speak when the student feels comfortable and confident in understanding and producing the utterances

· teacher is the director, he will observe the actions of the students

· the teacher should be tolerant of errors 

· the students perform actions 

· it is important that learners feel successful

· this method has a silent phase - first is the listening 

· understanding the spoken language before developing the skills of speaking

· imperatives are the main structures to transfer or communicate information

· it is good for teaching children 

· in the 1. stage students obey comments from the teacher and do easy actions (sit down)

· in the 2. stage students start give commands to themselves 

The techniques are:

· role reversion 

· action sequence
· imperative drills to elicit physical actions

· the Simon Says play (maybe as a competition) 

· physical activities 

· a command can be: If you have end your work, put it down on my desk
Step I The teacher says the commands as he himself performs the action. 

Step 2 The teacher says the command and both the teacher and the students then perform the action. 

Step 3 The teacher says the command but only students perform the action 

Step 4 The teacher tells one student at a time to do commands 

Step 5 The roles of teacher and student are reversed. S give commands to T and to other S. 

Step 6 The teacher and student allow for command expansion or produces new sentences. 
  

Silent way 

· learners responses to commands, questions and visual cues

· activities encourage and shape oral responses without grammatical explanation or modelling by teacher

· method begins by using a set of colored rods and verbal commands in order to achieve the following: 

· To avoid the use of the vernacular. 

· To create simple linguistic situations that remains under the complete control of the teacher.

· To pass on to the learners the responsibility for the utterances of the descriptions of the objects shown or the actions performed. 

· To let the teacher concentrate on what the students say and how they are saying it, drawing their attention to the differences in pronunciation and the flow of words. 

· To generate a serious game-like situation in which the rules are implicitly agreed upon by giving meaning to the gestures of the teacher and his mime. 

· To permit almost from the start a switch from the lone voice of the teacher using the foreign language to a number of voices using it. 

· To provide the support of perception and action to the intellectual guess of what the noises mean, thus bring in the arsenal of the usual criteria of experience already developed and automatic in one's use of the mother tongue. 

· To provide duration of spontaneous speech upon which the teacher and the students can work to obtain a similarity of melody to the one heard, thus providing melodic integrative schemata from the start. 

· the complete set of materials utilized as the language learning progresses include: 

· A set of coloured wooden rods 

· A set of wall charts containing words of a "functional" vocabulary and some additional ones

· A pointer for use with the charts in Visual Dictation 

· A colour coded phonic chart(s) 

· Tapes or discs, as required; films 

· Drawings and pictures, and a set of accompanying worksheets 

· Transparencies, three texts, a Book of Stories, worksheets 

COMMUNITY LANGUAGE LEARNING
· developed by Charles A. Curran

· patterned upon counselling techniques and adapted to the peculiar anxiety and threat as well as the personal and language problems a person encounters in the learning of foreign languages
· communication is emphasized 
· comm. is not a mere transfer of information ( it serves in order to promote social relationships 
· the learner is not thought of as a student but as a client
· the native instructors of the language is a counsellor, provides help and advice whenever it is necessary
· the language-counselling relationship begins with the client's linguistic confusion and conflict

· the aim of the language counsellor’s skill is first to communicate an empathy for the client's threatened inadequate state and to aid him linguistically

· then slowly the teacher-counsellor strives to enable him to arrive at his own increasingly independent language adequacy

· this process is furthered by the language counsellor’s ability to establish a warm, understanding, and accepting relationship, thus becoming an "other-language self" for the client

· the process involves 5 stages of adaptation

· this method is characterized through the acronym SARD:
· Security = learning can be effective only if the student doesn’t suffer from any fear

· Attention = if we want to remember information of any kind, we need to create stabile memory 
         trace --- repetition (connections are fixed)

· Aggression = students feel self-confident enough to use the language and to experiment with it

· Retention = if I want to retain information, I need to internalize it

· Reflection = there is a need for silent period during which students evaluate their previous 
           knowledge and after this they re-evaluate their future goals (students are only 

           exposed to language without speaking )
· Discrimination = students should be able to make use of their knowledge outside the classroom 
      in order to see how it works (theory put to practice)

The 5 stages of the process in CLL:

STAGE 1 

The client is completely dependent on the language counsellor. 

1. First, he expresses only to the counsellor and in English what he wishes to say to the group. Each group member overhears this English exchange but no other members of the group are involved in the interaction. 

2. The counsellor then reflects these ideas back to the client in the foreign language in a warm, accepting tone, in simple language in phrases of five or six words. 

3. The client turns to the group and presents his ideas in the foreign language. He has the counsellor’s aid if he mispronounces or hesitates on a word or phrase. This is the client's maximum security stage. 

STAGE 2 

1. Same as above. 

2. The client turns and begins to speak the foreign language directly to the group. 

3. The counsellor aids only as the client hesitates or turns for help. These small independent steps are signs of positive confidence and hope. 

STAGE 3 

1. The client speaks directly to the group in the foreign language. This presumes that the group has now acquired the ability to understand his simple phrases. 

2. Same as 3 above. This presumes the client's greater confidence, independence, and proportionate insight into the relationship of phrases, grammar, and ideas. Translation is given only when a group member desires it. 

STAGE 4 

1. The client is now speaking freely and complexly in the foreign language. Presumes group's understanding. 

2. The counsellor directly intervenes in grammatical error, mispronunciation, or where aid in complex expression is needed. The client is sufficiently secure to take correction. 

STAGE 5 

1. Same as stage 4. 

2. The counsellor intervenes not only to offer correction but to add idioms and more elegant constructions. 

3. At this stage the client can become counsellor to the group in stages 1, 2, and 3. 


8. Communicative approach and its principles 

   Communicative methodology

Definition

Communicative Language Teaching (CLT) is an approach to the teaching of second and foreign languages that emphasizes interaction as both the means and the ultimate goal of learning a language. It is also referred to as “communicative approach to the teaching of foreign languages” or simply the “Communicative Approach”. The goal of CLT is communicative competence, it is learner centred, the teacher is facilitator and monitor.

Communicative Language Teaching = communicative approach. 

The jumping-off point for the rise of CLT was Hymes´ model of communicative competence/performance, which has been gradually modified by a number of authors. 
It has been used to varying degrees practically all ever the world for more the 30 years. 
In its initial stage, the communicative approach drew on the so-called “message mode” - it dates back to the 17th century, it is very simple therefore popular (e.g. John Lock).
The model of communication competence includes:

a) linguistic sub-competence - grammar, rules, principles

b) strategic sub-competence - compensation fro our lack of linguistic knowledge ( if I don’t know any word, I use another
c) socio-linguistic sub-competence - how to use the language correctly and appropriately ina given context ( formal and informal language
d) discourse sub-competence - the language we are teaching should be presented in the form of a discourse ( sequence of sentences that are mutually linked

Basic terms used in communicative approach are:

· COHERENCE - sentences are semantically and logically interrelated
· COHESION - cohesive = linguistic devices that we use to make the text coherent (e.g. anyway, by 

the way, firstly, secondly, moreover, furthermore, in my opinion, on one hand, on the other)

Typical syllabuses of Communicative Approach

Skills-based – focuses on the four skills of reading, writing, listening and speaking

Functional – organized according to the functions learner should be able to carry out in English

                   – used as a basis for speaking and listening courses

Notional – based around the content and notions a learner would need to express

Task – specified the tasks and activities students should carry out in the classroom

CHARACTERISTICS

CLT is usually characterized as a broad approach to teaching, rather than as a teaching method with a clearly defined set of classroom practices. As such, it is most often defined as a list of general principles or features. 
One of the most recognized of these lists is David Nunan’s (1991) five features of CLT:

1. An emphasis on learning to communicate through interaction in the target language. 

2. The introduction of authentic texts into the learning situation. 

3. The provision of opportunities for learners to focus, not only on language but also on the Learning Management process. 

4. An enhancement of the learner’s own personal experiences as important contributing elements to classroom learning. 

5. An attempt to link classroom language learning with language activities outside the classroom. 

These five features are claimed by practitioners of CLT to show that they are very interested in the needs and desires of their learners as well as the connection between the language as it is taught in their class and as it used outside the classroom. Under this broad umbrella definition, any teaching practice that helps students develop their communicative competence in an authentic context is deemed an acceptable and beneficial form of instruction. Thus, in the classroom CLT often takes the form of pair and group work requiring negotiation and cooperation between learners, fluency-based activities that encourage learners to develop their confidence, role-plays in which students practice and develop language functions, as well as judicious use of grammar and pronunciation focused activities.

Basic principles of Communicative Approach 

· purposeful principle 

· situational principle

· principle of authenticity of communicative process

· principle of subordination of linguistic means to institution of communicative skills

· principle of evaluation of communicative impact of received or produces language in the relationship with the goals and tasks

HISTORY

Major changes in approaches to language learning 

1. learner autonomy – choice over their own learning; use of small groups

2. social nature of learning – learning is not a private activity

3. curricular integration – English is linked to other subjects in the curriculum

4. focus on meaning – meaning is the driving force of learning

5. diversity – learners learn in different ways with different strengths

6. thinking skills – apply them in situations that go beyond the language classroom

7. alternative assessment – observation, interviews, journals, portfolios

8. teacher as co-learner – teacher is facilitator, he is learning through doing 

Historically, CLT has been seen as a response to the Audio-Lingual Method (ALM), and as an extension or development of the Notional-Functional Syllabus. Task-based language learning, a more recent refinement of CLT, has gained considerably in popularity.

As an extension of the notional-functional syllabus, CLT also places great emphasis on helping students use the target language in a variety of contexts and places great emphasis on learning language functions. Unlike the ALM, its primary focus is on helping learners create meaning rather than helping them develop perfectly grammatical structures or acquire native-like pronunciation. This means that successfully learning a foreign language is assessed in terms of how well learners have developed their communicative competence, which can loosely be defined as their ability to apply knowledge of both formal and sociolinguistic aspects of a language with adequate proficiency to communicate.

Types of CLT through the times:
a) classic CLT 1970-1990s

      - grammar was no longer the starting point; new syllabus types were proposed – skills based,  

         functional, notional, task syllabus; formation of needs analysis, ESP courses, implications for           

         methodology

b) current CLT 1990s till now

- interaction, tasks are opportunities, meaningful communication, holistic process, inductive or   

  discovery learning, analysis and reflection, creative use of language and trial and error, motivations 

  for learning, effective learning, teacher as facilitator, collaboration

The role of the teacher IN CLT
Roles of the teacher:
· CONTROLLER -the teacher is the dominant person in the class, constantly monitoring students´ performance, this role was extremely popular in the era of Grammar translation method

· ASSESSOR - the major function is to assess students´ work and this assessment may happen on 2 levels: correction of errors + organization of feedback

· ORGANIZER - he should be at students´ disposal whenever they are involved in group work, information activities 

· PROMPTER - the teacher gives students suggestions about the way they should proceed to the next activity in order to avoid silence 

· PARTICIPANT - the teacher is a participator in whole class discussions in any activity 

· RESOURCE - this role is usually adopted when essays are written, projects o students 

· MANAGER - organizer

· INVESTIGATOR - the teacher should constantly work on himself, be familiar with the latest trends 

Principles of the work of the teacher:

· PRINCIPLE 1: Teaching communicative skills is the primary concern of the teacher. They should be developed from the very beginning. Essential is that each communicative skill consists of a set of microskills. 

· PRINCIPLE 2: The teaching of language forms (language means) is subservient to the development of communicative skills. Language devices (pronunciation, grammar, semantics) can not be the goals of the teaching/learning process. They are the means to an end, and the end is of course communicative behavior. I states the place and function of individual language means in relation to the development of communicative competence, they only contribute to on sub-competence = linguistic.
· PRINCIPLE 3: Communicative skills are developed and language means are taught in relation to particular situations = situational principle.

· PRINCIPLE 4: The teacher should select and use different kinds of discourse / genres / registers to develop communicative skills and teach language means. 

· PRINCIPLE 5: The teacher should create conditions for authentic communication and interaction in the language classroom = authentic principle.

· PRINCIPLE 6: The teacher corrects first of all those linguistic errors which cause failure in the process of communication. 

The role of the LEARNER IN CLT

· the learner has an active role to play, he is a negotiator and interactor, giving as well as taking
· learners are no longer passive recipients of knowledge ( they are viewed as active participants who are involved in various stage or teaching and learning

· the learners develop their ability to play an active and self-directive role in their language study

· information by and from learners is used in planning, implementing and evaluating language programmes. While the learner-centred curriculum will contain similar elements and processes to traditional curricula, a key difference will be that information by and from learners will be built into every phase of the curriculum process. Curriculum development becomes a collaborative effort between teachers and learners, since learners will be involved in decisions on content selection, methodology and evaluation 

· the Message model was modified in the Inferential model which indicates that when learning to communicate in a language, the learner also acquire a variety of shared beliefs or presumptions, as well as a system of inferential strategies

· concerns 4 presumptions:
a) linguistic presumption (the hearer is presumed capable of determining the meaning and the referents of the expression in the content of utterance)

b) communicative presumption (the speaker is assumed to have some identifiable communicative intent)

c) presumption of literalness (the speaker is supposed to speak literally)

d) conversational presumption (Grice’s conversational maxims – relevance, sincerity, truthfulness, quantity, quality)

· the learner should pay attention to the development of all the communicative skills and the microskills which are embedded in them (microskills in listening and speaking)

· learning should be seen as an "individual act"( learners should have a share in the responsibility for their own learning: The act of learning something must always be a personal, individual act. No-one can learn the meaning of a word for me, though, of course, others can help me towards that end 

· the learners are required to carry out a great majority of the learning tasks on their own and outside class: they are responsible for finding the relevant materials for their research topic, reading it in detail and taking notes from it, conducting interviews and questionnaires to collect data, synthesising it from various sources and presenting the findings of their research in the form of a written project, following the academic conventions of writing

· the learner can communicate effectively in the given environment 

· the learner is aware of  his/her learning skills: setting goals for oneself, ability to evaluate one’s learning outcomes

· the learner can control his/her own self-motivation

· the learner is capable of working within a timetable without timetables
· the learner is able to work alone and in a group

CRITICISM

In the mid 1990s the Dogma 95 manifesto influenced language teaching through the “Dogme ELT” movement, who proposed that published materials can stifle the communicative approach. As such the aim of the Dogme ELT approach to language teaching is to focus on real conversations about real subjects so that communication is the engine of learning. This communication may lead to explanation, but that this in turn will lead to further communication.

One of the most famous attacks on Communicative Language teaching was offered by Michael Swan in the English Language Teaching Journal on 1985 Henry Widdowson responded in defense of CLT, also in the ELT Journal. More recently other writers have critiqued CLT for paying insufficient attention to the context in which teaching and learning take place, though CLT has also been defended against this charge (e.g. Harmer 2003).

The Communicative Approach often seems to be interpreted as: if the teacher understands the student we have good communication. What can happen though is that a teacher, who is from the same region, understands the students when they make errors resulting from first language influence. One problem with this is that native speakers of the target language can have great difficulty understanding them. This observation may call for new thinking on and adaptation of the communicative approach. The adapted communicative approach should be a simulation where the teacher pretends to understand only that what any regular speaker of the target language would, and should react accordingly.

Classroom activities in Communicative language teaching 

Fluency tasks – natural usage of language, focus on achieving communication (role play)

Accuracy tasks – classroom use of L, focus on formation and correct examples of L (dialogs)

Mechanical practice – repetition drills, substitution drills

Meaningful practice – meaningful choices when carrying out practice

Communicative practice – usage of language within a real communicative context

Information gap activities – communication in order to get info we do not posses

Jig-saw activities – groups have parts of the information needed

· Role Play 

· Interviews 

· Games 

· Language Exchanges 

· Surveys 

· Pair Work 

· Learning by teaching (Germany)
· task-completion

· information gathering

· opinion-sharing

· information-transfer

· reasoning gap

· group work

· push for authenticity
Not all courses that utilize the Communicative Language approach will restrict their activities solely to these. Some courses will have the students take occasional grammar quizzes, or prepare at home using non-communicative drills, for instance.
The "good communicative lesson" will: 
· derive input from authentic sources

· involve learners in problem-solving activities in which they are required to negotiate meaning

· incorporate tasks which relate to learners’ real-life communicative needs

· allow learners choices in what, how and when to learn

· allow learners to rehearse, in class, real-world language tasks

· require learners and teachers to adopt a range of roles, and use language in a variety of settings in and out of the classroom

· expose learners to the language as system

· encourage learners to develop skills in learning how to learn

· integrate the four macroskills

· provide controlled practice in enabling microskills (reading, listening, speaking and writing)

· involve learners in creative language use

9. OBJECTIVES IN ENGLISH LANGUAGE TEACHING 

Objectives are a fundamental didactic category since if we want to teach any school subject, we have to define and specify its objectives first. 

Objectives as a didactic category are an expression of the social needs and general abilities of the learner, they are an intersection of social needs (more given by authorities) and personal needs - they reify them, they are only relatively stable and thus they hold good for a given, limited period of time. 

As new social and individual needs appear, as the pupil’s intellectual level changes, objectives have to be gradually and dynamically redefined and re-specified.  As a rule, their very hierarchy has to be altered.

The general aim of our educational system is to mould and educate the whole personality of the learner, a harmoniously developed personality, which is of course and ideal we all want to achieve, but which his virtually unattainable.  

In view of what has been said, objectives have to be defined as an internally structured complex, as a system of interrelated components, but not as a set of isolated items.

Types of objectives

In relation to English language teaching, we traditionally use a trio of objectives:

communicative, cognitive and formative objectives. 

a) Communicative goals  – 
stem from the communicative function of language. On the whole, 

they determine a proficiency level a learner is supposed to achieve.

b) Cognitive goals
  – 
determine a set of cognitive skills and thought processes such as analogy, induction, deduction, comparison, contrast, hypothesizing, evaluation, etc., which the teacher is to develop through language in the teaching/learning process. These goals are often neglected by teachers, yet they are necessary because we want to shape the whole personality of the




learner. The same is true of formative objectives.

c) Formative objectives  –   are concerned with the education of good citizens. No society wants

criminals, drug addicts, racially intolerant, morally corrupt, culturally and interculturally insensitive individuals. Hence the teacher should always have in mind that it is his duty to shape, develop and nurture particular ethical, social, and personal qualities in the learner. These objectives are semantically and structurally related to both communicative and cognitive goals. They in fact run across them.

Content classification of objectives is usually supplemented by another classification which is more or less based on 'time segmentation': 

1.) long-term – general objectives intended for a definite period of time 

– for elementary schools, different types of secondary schools, etc,

2.) short-term – specified for a semester, a year, a term

3.) immediate – set for particular lessons 

11. Motivation in English language teaching

Defining motivation:

Motivation is the extent to which you make choices about

c) goals to pursue

d) the effort you will devote to that pursuit

MOTIVATION is typically defined as the forces that account for the arousal, selection, direction, and continuation of behaviour. Motivation is the key to a student’s school success and is the driving force behind successful learning.

Motivating students:

Student motivation is a student’s desire to participate in the learning process. It is the meaningfulness, value, and benefits that an academic task has to the learner. It is also defined as a student’s drive from within which guides, activates, and continues a behaviour over time. It is simply a student’s willingness, need, desire, and compulsion to participate in, and be successful in the learning process. 

 In order for a student to be motivated, they need to have a positive attitude towards learning. 
Many factors affect a given student's motivation to work and to learn:  interest in the subject matter, their fear of failure, why the information is useful to them, general desire to achieve, self-confidence and self-esteem, as well as patience and persistence. And, of course, not all students are motivated by the same values, needs, desires, or wants. Some of your students will be motivated by the approval of others, some by overcoming challenges.

Students need to be involved with their own learning rather than being just a passive learner.

Achievement motivation comes in different forms. One such form is the desire to win. Another form of motivation to achieve a goal is the fear of losing. Being a high achiever depends on how you set your goals and what your motivation is. It also depends on how you were raised. People can change their view of achievement depending on outside factors. 

To encourage students to become self-motivated independent learners, teachers can do the following:

· Give frequent, early, positive feedback that supports students' beliefs that they can do well

· Ensure opportunities for students’ success by assigning tasks that are neither too easy nor too difficult

· Help students find personal meaning and value in the material

· Create an atmosphere that is open and positive

· Help students feel that they are valued members of a learning group.

Characteristics of motivated learners:

1.) Positive task orientation - the learner has confidence in his success, 

he is willing to fulfil tasks and challenges  

2.) Ego-involvement - it is important for the learner to succeed, to promote his positive self-image

             in order to gain motivation 

3.) Need for achievement - to overcome difficulties

4.) High aspiration - learners are ambitious, they want top grades

5.) Goal orientation - some concrete goal, which the learner wants to achieve, 

we are aware of goals of the learning

6.) Perseverance - progress, determination

7.) Tolerance of ambiguity - learner is not disturb or frustrated by situations by temporary luck of 

           confidence, he has confidence that understanding will come later 

Theories of motivation:

1.) Behaviouristic definition
· the role of rewards in motivation behaviour, they perceive a goal because they will be rewarded 

· rewards: marks, praise (gold stars), certificates, diplomas, scholarships, curriers

· M&N theory - anticipation of reinforcement = MOTIVATION 

· reinforcement: money (from parents) - such behaviour is addicted 

2.) Cognitive definition 

A) DRIVE THEORY

- according to Ausubel
- drives are fundamental to human behaviour

- motivation stams from basic innate drives (innate predispositions) 

- we would live to explore things, to control our environment, to be physically receptive,  

  mental and physical stimulation and with knowledge as the predisposition to ask, to answer

· Exploration 
- explore something unknown, e.g. show picture - is not the best way

    
- we should show where animals live and students should think about it more

· Manipulation

· Activity - to be physically active

· Stimulation - to be receptive (mental, physical), other senses can  be involved - listening 

· Knowledge

· Ego enhancement - to build our self esteem 

b) hierarchy of needs theory 


- according to Abraham Maslow

- pyramid of needs

- progressing from the satisfaction of purely physical needs up through safety and communal    

  needs to needs of esteem and finally to self actualization (state of reaching the fullest potential)

· Biological and physiological need - air, food, drink, shelter, sex, sleep

· Safety needs - protection, laws, limits, stability 

· Belongingness and love needs - friends, family, work group, relationships 

· Esteem needs - achievement, status, responsibility, reputation 

· Cognitive needs - knowledge, memory, meaning, self-awareness

· Aesthetic needs - beauty, balance, form

· Self actualization - personal growth, self fulfilment needs 

· Transcendence - helping others to self actualize 

c) self control theory 

- importance of people deciding for themselves what to think or feel or do

- motivation is highest when one can make one’s choice 

- choice of mark - the schoolmates can influence the marks, choose of topics 

· what students want to do first - which exercise

· how would they like to do it - speaking or writing 

· whether they want to do some exercises in the class or at home 

· choice of opinions 

· evaluation - evaluate classmates, choice of marks, influence on giving marks 

· choice of topics by learner 

Different kinds of motivation:

( INTEGRATIVE
- the desire to identify with and integrate into the target - language culture 




- among learners of French in Canada

( INSTRUMENTAL
- the wish to learn the language for purposes of study or career promotion 




- Gardener and Lambert, 1972

( INTRINSIC - the urge to engage into the learning activity for its own sake (cognitive drive)

( EXTRINSIC
- motivation is derived from external incentives (awards - marks) 

( GLOBAL MOTIVATION
- the overall orientation of the learner towards the learning of the foreign 

  language 

- here the teacher can motivate

- previous education 

( SITUATIONAL MOTIVATION 
- context if of the learning (classroom, total environment)


- to make it more attractive (maps, pictures)

( TASK MOTIVATION
- the way the learner approaches the specific task in hand 


- encourage students to do some tasks 

Intrinsic motivation:

· the student’s desire to learn for the sake of learning 

· important for the students so that they may gain personal joy in learning 

· ways of arousing interests in tasks 

· games, entertainment 

· Clear goals - describe objective of task=explain (guessing game)

· Varied topics and tasks 

· Visuals

· Tension and challenge - games (fun)

· Entertainment 

· Play acting - role-play, imagination 

· Information gap-activity - to find out what is in the picture 

· Personalization 

· Open - ended clues (contribute) 

Extrinsic motivation:

· sources affected by teacher’s  action 

· important for the students to gain parent or teacher approval, good grades, rewards

· Success and its rewards - praise of the teacher, expression of the teacher, to make sure that  learners are aware of it 

· Failure and its penalties - not taking care

· Authoritative demands - teacher pressure - it has lowering effects 

· Tests - they will be tested - study carefully 

· Competition - individual - can’t be stressful

Intrinsic vs. Extrinsic motivation in education: 

( Intrinsically motivated activities are ones for which there is no apparent reward except activity self 

( Extrinsically motivated activities - here is the anticipation of rewards  

· Jean Piaget pointed out that human beings view incongruity, uncertainly and disequilibrium as motivating 

· Krahsen - optimal incongruity = i+1 ( comprehensive input - you doesn’t understand everything but you can guess from the context , the challenge is motivating 

· Maslow - claimed that intrinsic motivation is clearly superior to extrinsic 

· Jerome Bruner - the theory “autonomy of self-reward “ - to free them from control of rewards and punishments 

· Intrinsic behaviour - Maria Montessori, Rudolf Steiner, Paolo Freire, Carlo Rogers 

Pedagogical implications

1. Explain. Teachers should spend more time explaining why we teach what we do, and why the topic or approach or activity is important and interesting and worthwhile. In the process, some of the teacher's enthusiasm will be transmitted to the students, who will be more likely to become interested 

2. Reward. Students who do not yet have powerful intrinsic motivation to learn can be helped by extrinsic motivators in the form of rewards. Rather than criticizing unwanted behavior or answers, reward correct behavior and answers. The rewards can be small and configured to the level of the students. Small children can be given a balloon, a piece of gum, or a set of crayons.

3. Care. Students will attend to an adult who appears to be a "real person," who had problems as a youth (or more recently) and survived them.

4. Have students participate. It is better to get students involved in activities, group problem solving exercises, helping to decide what to do and the best way to do it, helping the teacher, working with each other, or in some other way getting physically involved in the lesson.

5. Teach. Inductively. presenting conclusions first and then providing examples robs students of the joy of discovery. By beginning with the examples, evidence, stories, and so forth and arriving at conclusions later, you can maintain interest and increase motivation
6. Make learning visual. Use drawings, diagrams, pictures, charts, graphs, videos, even three-dimensional objects you can bring to class to help students.

7. Use positive emotions to enhance learning and motivation. People remember better when the learning is accompanied by strong emotions.
My suggestions for teaching in classrooms:
1. Show your students that you take an interest in them and that they belong in your classroom

2. Use own experiences

3. Try to make learning interesting by emphasizing activity, investigation, usefulness

4. Make use of objectives that are challenging and that involve student input

12. Modern technologies in English language teaching

Innovative methods in English language teaching are all the new, modern methods that occur nowadays.

They use new technologies, like the PC, e-learning, multimedia ( so they are brought to the learner through electronic media. 

Some new theories:

Multimedia learning is the common name used to describe the cognitive theory of multimedia learning. This theory encompasses several principles of learning with multimedia. When learning with multimedia the brain must simultaneously encode two different types of information, an auditory stimulus and a visual stimulus.
CONNECTIVES, "a learning theory for the digital age," has been developed by George Siemens based on his analysis of the limitations of behaviourism, cognitivism and constructivism to explain the effect technology has had on how we live, how we communicate, and how we learn.  Donald G. Perrin, Executive Editor of the International Journal of Instructional Technology and Distance Learning says the theory "combines relevant elements of many learning theories, social structures, and technology to create a powerful theoretical construct for learning in the digital age.”

E-learning

Electronic learning or e-Learning is a general term used to refer to a form of learning in which the instructor and student are separated by space or time where the gap between the two is bridged through the use of online technologies. eLearning is a catch-all term that covers a wide range of instructional material that can be delivered on a CD-ROM or DVD, over a local area network (LAN), or on the Internet. It includes Computer-Based Training (CBT), Web-Based Training (WBT), Electronic Performance Support Systems (EPSS), distance or online learning and online tutorials. The major advantage to students is its easy access. There are some typical elements and a standard approach to developing or authoring eLearning material. eLearning provides the student or learner with information that can be accessed in a setting free from time and place constraints. The student can go through the lessons at his or her own pace.

Typical elements of eLearning materials come from good instructional design and are similar to what is used              in training and educational classes:

· Introduction or overview 

· Information presentation 

· Practice items with customized, instructive feedback 

· Assessment 

· Evaluation feedback 

E-learning is used interchangeably in so many contexts. In companies it is referred to the strategies that use the company network to deliver training courses to employees. In distance education Universities like Open University in UK or Penn State World Campus in the USA, it is defined as a planned teaching/learning experience that uses a wide spectrum of technologies mainly Internet to reach learners at a distance. Lately in most Universities, e-learning is used to define a specific mode to attend a course or programmes of study where the students rarely, if ever, attend face-to-face or for on-campus access to educational facilities, because they study on-line. In many respects, it is commonly associated with the field of advanced learning technology (ALT), which deals with both the technologies and associated methodologies in learning using networked and/or multimedia technologies.

Computer-based training (CBT) services are where a student learns by executing special training programs on a computer relating to their occupation. CBT is especially effective for training people to use computer applications because the CBT program can be integrated with the applications so that students can practice using the application as they learn. Historically, CBTs growth has been hampered by the enormous resources required: human resources to create a CBT program, and hardware resources needed to run it. However, the increase in PC computing power, and especially the growing prevalence of computers equipped with CD-ROMs, is making CBT a more viable option for corporations and individuals alike. Many PC applications now come with some modest form of CBT, often called a tutorial. Web-based training (WBT) is a type of training that is similar to CBT; however, it is delivered over the Internet using a web browser. Web-based training frequently includes interactive methods, such as bulletin boards, chat rooms, instant messaging, videoconferencing, and discussion threads. Web based training is usually a self-paced learning medium though some systems allow for online testing and evaluation at specific times.

Webquest

A WebQuest is a learning activity used by educators. During this activity learners read, analyze, and synthesize information using the World Wide Web.

When completing a WebQuest, learners actively build their own critical understanding of a topic. During this activity, questions or problems are often researched, and learners may work cooperatively to find solutions.

Instructors may alter the rigor of the activity by challenging students according to varying levels of abstraction. Questions can be defined by Taxonomy of Educational Objectives.

The relevance of the instructional materials is an important factor, because it can provide increased motivation. Relevance may be provided by using news resources to infuse current events into the lesson.

A WebQuest includes:
Introduction  

- An engaging first statement that draws the reader in while setting the stage for the WebQuest. Includes the guiding or central question around which the WebQuest revolves

Task  

- A description of the end result of the students' work; the culminating performance or product that drives all the activities of the lesson

Process  

- Describes step by step how the learners will accomplish the task. Includes online (and offline) resources, role descriptions (if any), and guidance on individual steps in the process

Evaluation  

- A rubric or other means to evaluate the final task. It may include rubrics or tests to measure competencies or accomplishment of interim skills

Conclusion  

- Final statement that may include reflections on the lesson or extensions of the content for further exploration

Learners typically complete WebQuests as cooperative groups. Each learner within a group can be given a "role," or specific area to research. WebQuests may take the form of role-playing scenarios, where students take on the personas of professional researchers or historical figures.

WebQuests, are a great tool for teachers to use in their classroom. A teacher can search for WebQuests on a particular topic or they can develop their own using a web editor like Microsoft FrontPage or Dreamweaver. This tool allows learners to complete various task using other Cognitive tools (e.g. Inspiration, MS Word, PowerPoint, Access, Excel, and Publisher). A WebQuest is a great way to integrate technology into your classroom. WebQuests do not have to be developed as a true web site. They may be developed and implemented using lower threshold (less demanding) technologies, (e.g. they may be saved as a word document on a local computer).

13. Communicative competence

Communicative competence is a linguistic term which refers to a second language learner's ability. It not only refers to a learner's ability to apply and use grammatical rules, but also to form correct utterances, and know how to use these utterances appropriately. 

Communicative competence is a latter capacity to master the rules of sentence formation and being successful in use the language for meaningful communication. It includes knowing how to use language for different purposes and functions; vary the usage of language according to setting and participants; produce different types of texts and maintain communication despite having limitations in language knowledge.

Noam Chomsky distinguishes competence, the knowledge that native speakers have of their language as a system of abstract formal reactions and performance, their actual behavior. Performance is particular, variable, and dependent on circumstances. It may offer evidence of competence, but it is circumstantial evidence and not to be relied on. What we know cannot be equated with what we do. Performance, then, becomes particular instances of behavior which result from the exercise of ability and are not simply the reflexes of knowledge.

The term “communicative competence” was coined by Dell Hymes in 1966, reacting against the perceived inadequacy of Noam Chomsky's distinction between competence and performance. Chomsky's view of linguistic competence, however, was not intended to inform pedagogy, but serve as part of developing a theory of the linguistic system itself, idealized as the abstract language knowledge of the monolingual adult native speaker, and distinct from how they happen to use and experience language. Hymes, rather than Chomsky, had developed a theory of education and learning.

Canale and Swain (1980) defined communicative competence in terms of four components:

1. linguistic competence: words and rules 

2. sociolinguistic competence: appropriateness 

3. discourse competence: cohesion and coherence 

4. strategic competence: appropriate use of communication strategies 

Through the influence of communicative language teaching, it has become widely accepted that communicative competence should be the goal of language education, central to good classroom practice. This is in contrast to previous views in which grammatical competence was commonly given top priority. The understanding of communicative competence has been influenced by the field of pragmatics and the philosophy of language concerning speech acts as described in large part by John Searle and J.L. Austin. Language teaching in the United States is based on the idea that the goal of language acquisition is communicative competence: the ability to use the language correctly and appropriately to accomplish communication goals. The desired outcome of the language learning process is the ability to communicate competently, not the ability to use the language exactly as a native speaker does.

Communicative competence is made up of four competence areas: 

linguistic

sociolinguistic 

discourse

strategic

· Linguistic competence is: knowing how to use the grammar, syntax, and vocabulary of a language. Linguistic competence asks: What words do I use? How do I put them into phrases and sentences? 

· Sociolinguistic competence is: knowing how to use and respond to language appropriately, given the setting, the topic, and the relationships among the people communicating. Sociolinguistic competence asks: Which words and phrases fit this setting and this topic? How can I express a specific attitude (courtesy, authority, friendliness, respect) when I need to? How do I know what attitude another person is expressing? 

· Discourse competence is: knowing how to interpret a series of sentences and utterances in order to perform a meaningful whole and to achieve coherent texts that are relevant to a given context. Discourse competence asks: How are words, phrases and sentences put together to create conversations, speeches, email messages, newspaper articles? 

· Strategic competence is: knowing how to recognize and repair communication breakdowns, how to work around gaps in one’s knowledge of the language, and how to learn more about the language and in the context. Strategic competence asks: How do I know when I’ve misunderstood or when someone has misunderstood me? What do I say then? How can I express my ideas if I don’t know the name of something or the right verb form to use? 

In the early stages of language learning, instructors and students may want to keep in mind the goal of communicative efficiency: That learners should be able to make themselves understood, using their current proficiency to the fullest. They should try to avoid confusion in the message (due to faulty pronunciation, grammar, or vocabulary); to avoid offending communication partners (due to socially inappropriate style); and to use strategies for recognizing and managing communication breakdowns.

14. Models of linguistic communication

Communication is characterized by information transfer, processing takes place in communication systems, both the sender and the receiver are actively involved in a communication system, and the quality of communications varies.

Interference - phenomenon in language learning where the first language interferes with learning the target or foreign language

CODE MODEL

In its initial stage, the communicative approach drew on the so-called “Message model”( Code model). It postulates two participants in the process of communication (sender and receiver), identical code for the encoding of the message, a channel of communication and the decoding of the message. Sentences of a language are just complex signals that encode messages. The communicator encodes her message by means of a signal that the hearer then decodes. 
Shortcomings of this model:

· It lacks principles of contextual appropriateness = Disambiguation.

· It lacks mechanisms for successfully recognizing the intention to refer to a specific person, place or thing.

· It doesn’t account for the speaker’s communicative intent.

· We often speak non-literally (irony, sarcasm, metaphor).

· Problem of indirect meaning

· Sometimes communicating a message is not a purpose of our utterance.

INFERENTIAL MODEL

The problems and limitations of the Message model have been taken into account when constructing the new model of linguistic communication – the Inferential model. The basic idea is this: Linguistic communication is a kind of problem-solving, and it is successful when the hearer recognizes the speaker’s communicative intention. This model also indicates that when learning to communicate in a language, we also acquire a variety of shared beliefs or presumptions, as well as a system of inferential strategies. An utterance is a piece of evidence of the speaker’s meaning. Decoding the linguistic sentence meaning is seen as just one part of the process of comprehension—a process that relies on both this linguistic meaning and on the context in order to identify the speaker’s meaning. Communication is achieved by giving the hearer evidence of the meaning one intends to communicate. This evidence can be of any sort - gestures, mimicry, showings; and they can be coded or not, provided that they allow the hearer to infer the speaker’s meaning. In the case of inferential communication, the situation is quite different. The success of inferential communication does not require that the communicator and the audience have the same semantic representation of the utterance. It suffices that the utterance, however they may represent it, be seen as evidence for the same conclusion.

Presumptions:

a) linguistic presumption (the hearer is presumed capable of determining the meaning and the referents of the expression in the content of utterance)

b) communicative presumption (the speaker is assumed to have some identifiable communicative intent)

c) presumption of literalness (the speaker is supposed to speak literally)

d) conversational presumption (Grice’s conversational maxims – relevance, sincerity, truthfulness, quantity, quality…)

Strategies:

· direct (what we are communicating directly)

· literal (what we are communicating literally)

· non-literal (what we are communicating non-literally)

· indirect (indirect communication)

15. Teaching materials

Objectives are fundamental didactic category and if you want to teach any school subject we need to define and specify its objectives first. They are an expression of social needs and general abilities of the learner. Objectives are represented in the form of content. There is always a feedback between objectives and content and the teacher should be careful about choosing the content. The content may have two manifestations, mainly in the form of syllabus or course book. Syllabus is an official document including a set of instructions how to present the teaching material and how to realize the teaching and learning itself. 

a) Finely tuned input – the teaching material has been precisely chosen and adjusted to the needs of 
      the learners and there is no space for the negotiation of the content.

b) Roughly tuned input – content is only roughly designed and students have 
                                 a chance to modify it somehow.

COURSEBOOK

It is a teaching material which is planned to present certain linguistic, semantic, phonetic items in a harmony with certain approach in language teaching.

Advantages: it represents a certain framework which means that for inexperienced teacher it presents some advice, tips... Each coursebook has a form of syllabus – items are presented systematically. It also contains ready-made texts and tasks. Economy – everything is packed into one book. Conveniences for teachers who are not as much creative, it is a source for preparation. Usually they are easily available. Autonomy – it offers a space for teachers to teach in their own way.

Disadvantages: It is not possible for any book to take into account the differences that exist among students. They are not culturally sensitive – not designed for multicultural classes where the students are mixed up. They are designed at the basis of certain approach. Mismatch between the institution and its philosophy and the book itself.

Evaluation of coursebooks

Each book can be evaluated at the basis of general and specific criteria.

General: layout, number of revision texts, grammar review...

Specific: tasks themselves, type of skills being developed, anything that relates to language itself.

When using a textbook we may pay attention to the following aspects:

1) COVERAGE – whether all 4 language skills are developed: pronunciation practice, increase in vocabulary, relevant grammar features, reading skills, dictionary work. 

2) TEXTS – whether all genres are included – newspaper, postcards, short stories…

3) TASKS – activities and exercises – a great variety should be included. Make very simple task more complicates by adding extra tasks. Too difficult tasks can be solved by brainstorming or solving them in groups.

4) ADMINISTRATION – before setting the task, teacher has to prepare himself, he should anticipate the possible problems, think of some additional activities in order to make the task more useful.

5) ADDITIONAL TEACHING MATERIALS – video projectors, radio…

Selecting a textbook is a complex task; different things must be taken into consideration:

· goals of the course

· background of students (age, education, native language, motivation)

· approach

· language skills (listening, speaking, reading, writing)

· general content (proficiency level, authenticity)

· quality of practice material (exercises, explanation, review)

· sequencing

· vocabulary

· sociolinguistic factors (variety of English, cultural content)

· format

· supplementary material (workbook, tapes, tests, posters)

· teacher’s guide (answer keys, alternative exercises)

Workcards and worksheets

Workcards are prepared by the teacher and students usually don’t write on them.

Worksheets are prepared by the teacher and students are allowed to write on them.

Other written texts

Among other written texts available for use is an unlimited supply of real-world textual material such as signs, schedules, calendars, advertisements, menus, notes...

Audio-visual aids

1. Commercially produced 

– audio cassettes with: listening exercises, lectures, stories

– video tape and films: documentation, instruction

– slides, photographs, posters

2. Create your own 

– tapes of conversations of people known to the students

– posters, charts, magazine pictures

3. Realia

– objects 

– food items, cosmetics, tools and other materials

4. Multimedia

Computer assisted language learning (CALL)

· tutorial programs (covering grammar, vocabulary, revising, editing)

· text building programs

· process writing (drafting, revising, editing)

· games

· testing

Arguments for the use of authentic materials in the classroom

· they provide cultural information about the target language
· they provide exposure to real language

· they relate more closely to learner’s needs

· they support a more creative approach to teaching

16. THE SCALE OF TASKS AND TECHNIQUES 

TECHNIQUE

Technique is a specific activity manifested in the classroom that is consistent with a method and therefore n harmony with an approach as well. It is particular, used to accomplish an immediate objective.

It is any of a wide variety of exercises, activities or devices used in the language classroom for realising lesson objectives. 

Technique is also referred to a task, procedure, activity and exercise. Technique is an umbrella term for specific tasks and activities and their choice is dependant on the kind of method we choose and some other internal/external factors. 

ACTIVITY

· Anything that learners actually do in the classroom

· Some sort of performance on the part of learners

PROCEDURE

· The actual moment – to moment techniques, practices and behaviours that operate in teaching language

· Includes techniques

Techniques are almost always planned; as such they are the product of deliberate choice made by the teacher. Every technique is supposed to achieve a certain objective. At the same time any technique must be consistent with the subject matter content. The application of a particular technique must not be random either. In teaching/learning process the teacher employs sequence of interrelated techniques constituting successive teaching events. In this sense a lesson consists of number of techniques.

Therefore it is not surprising that there is a multitude of techniques which are classified and categorised. 

Categorizing techniques

1. From manipulation to communication

a) manipulative = totally controlled by the teacher and require a predicted response from the students  

                             (choral repetition, drills, dictation and reading aloud)



b) communicative = students´ responses are open-ended and unpredictable 

                                 (story-telling, brainstorming, role – plays, games)

2. Controlled to free techniques

c) controlled  
= teacher centred                                
= manipulative                                       
= structured                                           
= predicted responses                           
= pre-planned objectives                       
d) free
=student centred
= communicative

= open-ended

= unpredicted responses 

= negotiated objectives

Prator put forward this scale of classroom activities:

· completely manipulative

· predominantly manipulative

· predominantly communicative

· completely communicative

At the manipulative extreme, a technique can be fully controlled by the teacher and all responses from the students are predicted. At the communicative extreme, a technique cannot be as a rule controlled by the teacher and thus student responses are therefore unpredictable.

Brown´s taxonomy of techniques:

1) Controlled techniques

	WARM-UP
	mimes, dance, songs, jokes, play
	· getting the students stimulated, relaxed, motivated, attentive and ready for the classroom lesson

· it does not necessarily involve the use of the target language

	SETTING
	focusing in on lesson topic
	· either verbal or non-verbal evocation of the context that is relevant to the lesson point

· by way of questioning or miming or picture presentation, possibly tape recording of situation and people the teacher directs attention to the upcoming topic

	ORGANIZATIONAL
	includes disciplinary action
	· organizing of class furniture and setting general procedures for class interaction and performance

· structuring lesson activities

	CONTENT

EXPLANATION
	explanation of lesson content
	· explanation of grammatical, phonological, lexical, sociolinguistic, pragmatic or any other aspects of language

	ROLE-PLAY DEMONSTRATION
	use of selected students
	· includes brief illustration of language or other content to be incorporated

	DIALOGUE

NARRATIVE

PRESENTATION
	reading or listening passage presented for passive reception
	· students may be asked only to “understand”

· reading for passive reception

	DIALOGUE

NARRATIVE

RECITATION
	reciting a previously known or prepared text, either in unison or individually
	· to better understand the text

· pronunciation and reading training

	READING ALOUD
	reading directly from a given text
	· to better understand the text

      pronunciation and reading training

	CHECKING
	teacher provides feedback
	· guiding the correction of students´ work by the teacher

	QUESTION - ANSWER DISPLAY
	teacher asks questions to which he already know the answers
	· to check the understanding of the content by the students

	DRILL
	involving fixed patterns of teacher and student responding and promoting, usually with repetition, substitution and other mechanical alterations
	· little meaning

· to stabilize the content

	TRANSLATION
	student or teacher provision of L1 or L2 translations of a given text
	· to check the understanding of the content by the students

· to stabilize the content

	COPYING
	students writing down orally presented texts
	· to check the understanding of the content by the students

· to stabilize the content

	DICTATION
	students writing down texts presented visually
	· to check the understanding of the content by the students

· writing skills

	IDENTIFICATION
	students identifying a specific language form, function, definition
	· to check the understanding of the content by the students

· writing skills 

	RECOGNITION
	students identifying a specific language form, function, definition but without producing language (e.g. rearranging pictures)
	· to check the understanding of the content by the students

· to stabilize the content 

	REVIEW
	teacher-led review of previous week
	· as a formal summary

	TESTING
	formal testing procedures
	· to evaluate students´ progress

	MEANINGFUL

DRILL
	involving responses with meaningful choices
	


2) Semicontrolled techniques

· brainstorming – free, undirected contributions of students on a given topic
· story-telling – especially when student-generated; lengthy presentation of a story
· question-answer referential – prompting of unknown responses 
· cued dialogue / narration – student production of narrative following cues (e.g. from miming, cue cards, pictures)
· information exchange – a larger group must share information to achieve some goal 
· wrap-up – brief teacher or student summary of point that have been practised 
· narration / exposition – presentation of a story without immediate stimulus 
· preparation – student study, silent reading, pair planning and rehearsing, preparing for later activity, student directed or oriented project 
3) Free techniques

· role-play – relatively free acting our of specified roles ad functions 
· games – various kinds of language games, (e.g. board and dice games, making words)
· report – report of student prepared exposition on books, experiences, project work
· problem solving – cooperative action of participants to solve a problem
· drama – planned dramatic rendition of play, story
· simulation – involving complex interaction between groups based on simulation of real-life actions and experiences 
· interview – a student is directed to get info from another student
· discussion – debate on specific topic
· composition – written development of ideas
· a propos – conversation or other socially oriented interaction by teacher, students or even visitors, on general real-life topics, typically authentic and genuine
17. TEACHING FOREIGN Language TO DIFFERENT AGE GROUPS  

     DEVELOPMENTAL DIFFERENCES IN FOREIGN LANGUAGE TEACHING

Language groups: 

1. young learners: due to their insufficient level of intellectual development, it is recommended to start with procedural knowledge. 

a) intellectual development: teacher should not present explanations requiring mental processing. We use the language here and now. we teach only such words that are related to children every day use. 

b) attention spam: period of time during which a child learner is able to devote his/her attention to on particular activity without interruption. With children it is relatively short, they loose concentration quickly therefore teacher need to change activities quite frequently. 

c) sensory input: with kids we need to activate all senses in harmony with the various perceptive channels. at an early, age the dominant perceptive channel is not still developed, go teacher needs to appear to all senses to the game extend. Kids should have enough possibilities to feel, to touch, and to move, even to taste. 

d) affective factors: affection is every thing to our emotions and feelings and with children, teacher hag to be extraordinary careful because kids do not suffer from inhibitions. 

They are not anxious, but they also can be ashamed or once they are laugh at, they create a block that can be serious and difficult to overcome. 

e) authentic meaning full language: whatever is presented to the kids should be meaningful and adjusted to both, their proficiency level and level of understanding. We use simplified versions of texts to make it more authentic in its own way according to student’s requirements. 

2. adolescent learners: these can be exposed to declarative knowledge, but taking into a count the basic principles of methodology it s still recommended to start with procedural knowledge. 

a) It is recommended to start with go called meta-language for the purposes of stimulating studying mental capacity but not confusing g them 

b) we may devote more time to one particular activity because the span is being prolonged. 

c) requirements for stimulating senses can be observed but it is not necessary to stimulate all senses every lesson. We need to exert more energy to make the activity more attractive for children. 

d) It is quite different to overcome resistance to speak of adolescents and they create inhibition easily.

e) language is going to be of different quality than in the cage of the kids. 

3. adults: they are able to think in abstractions to perform all cognitive processes and for this reason it is recommended to start with declarative knowledge. 

a) they prefer declarative-procedural sequence of language learning. 

b) the spam is relatively wide; they are able to concentrate quite long. 

c) adults made benefits from stimulating their senses but iťs not necessary. 

d) adults usually experience problems when they adopt the go called language ego> annual language identity with the fact that adults have difficulties when coming into the terms with not being able to procedure even simple structures. 

e) We need to modified the language in accordance with learner’s capacity both intellectual and /linguistic and this is once again connected wit a notion of authenticity. 

18. innovative methods in English language teaching 

METHOD

· methods differ in the use of first and second language and in the use of implicit and explicit grammar

· 19th and 20th century - there appeared many new methods of teaching, chronological appearance 

· one approach can be realised through different methods

· other criteria - humanism, learning personality 

· they are much more subdivided in different books

Methods divided according to: 

· role of mother tongue

· role of learner

· role of teacher

· how they deal with grammar

ROGERS
- the design is important



- it was overloading because everything was under the term method



- the method is like an umbrella term  

REPKA
- general strategy



- set of beliefs 



- methods consists of planning stages and the realisation in the classroom 

→ the character is dynamic 

Method is an overall plan for systematic presentation of language based upon selected approach. It is procedural - it is the manner how we teach something. It is a generalized set of classroom specifications for accomplishing linguistic objectives. Method is the way how we want to achieve something. It is the tactics. It must be derived from the approach.

Method is an umbrella term for the specification and interrelation of theory and practice. Under it there is a triangle between the APPROACH (as a general strategy), the DESIGN (as the specification of objectives and content in syllabuses) and the PROCEDURE (the classroom techniques, practices and behaviours when the method is used).

The general characteristics of method are:

· goal orientation

· organisation

· progressiveness

· link the age to content and successiveness

Method consists of 2 parts:

e) the planning - it has static character, it is the specification of objectives

f) the task - it has dynamic character, that are the techniques, procedure, activities 

INNOVATIVE METHODS

Innovative methods in English language teaching are all the new, modern methods that occur nowadays.

They use new technologies, like the PC, e-learning, multimedia ( so they are brought to the learner through electronic media. 

They are based often on humanistic views and theories. 

The new methods focus rather on communicative competence then just on drilling the grammar rules.

But also here the teacher has to focus on the learner in first place. We must know how we teach, which age proficiency level, in which circumstances, in which place and time to optimise the tasks and techniques used for the appropriate method. 

Also the teacher has to concentrate on the right technical “instruments and environment”:

· that he can use them appropriate

· that they are modern and technically on the high level

· that they are easy to use and understandable for the learners

· that they are useful for the day-to-day life to motivate the learners to use them

The role of the teacher and the learner changed through the last 100 years dramatically.

The teacher is nowadays the facilitator, the helper, not just the “drill master”. He tries to effectively motivate the learners to get them to learn for themselves, that they find out on their own about a problem. The learners are active subjects of the learning process, not just passive objects. 

Traditional approaches were based on the achievement of grammatical competence (ability to produce sentences in a language), language learning = process of mechanical habit formation; errors were to be avoided by memorizing dialogs and performing drills; learning was very much under the control of the teacher. Students relied on the teacher for a model. The teaching of grammar was a deductive one – rules are presented and then practised. PPP cycle – Presentation, Practice, Production.

Modern approaches – how to use language for different purposes and functions, according to different setting and participants; how to produce different types of text and how to maintain communication despite having limitations. Usage of pair work activities, role plays, interaction, teacher is mostly facilitator and monitor. 

Some new methods:

Some new innovative methods in English language teaching are suggestopaedia, total physical response or the silent way. 

Some new theories:

Multimedia learning is the common name used to describe the cognitive theory of multimedia learning. This theory encompasses several principles of learning with multimedia. When learning with multimedia the brain must simultaneously encode two different types of information, an auditory stimulus and a visual stimulus.
Connectivism, "a learning theory for the digital age," has been developed by George Siemens based on his analysis of the limitations of behaviorism, cognitivism and constructivism to explain the effect technology has had on how we live, how we communicate, and how we learn.  Donald G. Perrin, Executive Editor of the International Journal of Instructional Technology and Distance Learning says the theory "combines relevant elements of many learning theories, social structures, and technology to create a powerful theoretical construct for learning in the digital age.”

E-learning

Electronic learning or e-Learning is a general term used to refer to a form of learning in which the instructor and student are separated by space or time where the gap between the two is bridged through the use of online technologies. eLearning is a catch-all term that covers a wide range of instructional material that can be delivered on a CD-ROM or DVD, over a local area network (LAN), or on the Internet. It includes Computer-Based Training (CBT), Web-Based Training (WBT), Electronic Performance Support Systems (EPSS), distance or online learning and online tutorials. The major advantage to students is its easy access. There are some typical elements and a standard approach to developing or authoring eLearning material. eLearning provides the student or learner with information that can be accessed in a setting free from time and place constraints. The student can go through the lessons at his or her own pace.

Typical elements of eLearning material come from good instructional design and are similar to what is used in training and educational classes:

· Introduction or overview 

· Information presentation 

· Practice items with customized, instructive feedback 

· Assessment 

· Evaluation feedback 

E-learning is used interchangeably in so many contexts. In companies it is referred to the strategies that use the company network to deliver training courses to employees. In distance education Universities like Open University in UK or Penn State World Campus in the USA, it is defined as a planned teaching/learning experience that uses a wide spectrum of technologies mainly Internet to reach learners at a distance. Lately in most Universities, e-learning is used to define a specific mode to attend a course or programmes of study where the students rarely, if ever, attend face-to-face or for on-campus access to educational facilities, because they study on-line. In many respects, it is commonly associated with the field of advanced learning technology (ALT), which deals with both the technologies and associated methodologies in learning using networked and/or multimedia technologies.

Computer-based training (CBT) services are where a student learns by executing special training programs on a computer relating to their occupation. CBT is especially effective for training people to use computer applications because the CBT program can be integrated with the applications so that students can practice using the application as they learn. Historically, CBTs growth has been hampered by the enormous resources required: human resources to create a CBT program, and hardware resources needed to run it. However, the increase in PC computing power, and especially the growing prevalence of computers equipped with CD-ROMs, is making CBT a more viable option for corporations and individuals alike. Many PC applications now come with some modest form of CBT, often called a tutorial. Web-based training (WBT) is a type of training that is similar to CBT; however, it is delivered over the Internet using a web browser. Web-based training frequently includes interactive methods, such as bulletin boards, chat rooms, instant messaging, videoconferencing, and discussion threads. Web based training is usually a self-paced learning medium though some systems allow for online testing and evaluation at specific times.

Webquest

A WebQuest is a learning activity used by educators. During this activity learners read, analyze, and synthesize information using the World Wide Web.

When completing a WebQuest, learners actively build their own critical understanding of a topic. During this activity, questions or problems are often researched, and learners may work cooperatively to find solutions.

Instructors may alter the rigor of the activity by challenging students according to varying levels of abstraction. Questions can be defined by Taxonomy of Educational Objectives.

The relevance of the instructional materials is an important factor, because it can provide increased motivation. Relevance may be provided by using news resources to infuse current events into the lesson.

A WebQuest includes:
Introduction  

- An engaging first statement that draws the reader in while setting the stage for the WebQuest. Includes the guiding or central question around which the WebQuest revolves

Task  

- A description of the end result of the students' work; the culminating performance or product that drives all the activities of the lesson

Process  

- Describes step by step how the learners will accomplish the task. Includes online (and offline) resources, role descriptions (if any), and guidance on individual steps in the process

Evaluation  

- A rubric or other means to evaluate the final task. It may include rubrics or tests to measure competencies or accomplishment of interim skills

Conclusion  

- Final statement that may include reflections on the lesson or extensions of the content for further exploration

Learners typically complete WebQuests as cooperative groups. Each learner within a group can be given a "role," or specific area to research. WebQuests may take the form of role-playing scenarios, where students take on the personas of professional researchers or historical figures.

WebQuests, are a great tool for teachers to use in their classroom. A teacher can search for WebQuests on a particular topic or they can develop their own using a web editor like Microsoft FrontPage or Dreamweaver. This tool allows learners to complete various task using other Cognitive tools (e.g. Inspiration, MS Word, PowerPoint, Access, Excel, and Publisher). A WebQuest is a great way to integrate technology into your classroom. WebQuests do not have to be developed as a true web site. They may be developed and implemented using lower threshold (less demanding) technologies, (e.g. they may be saved as a word document on a local computer).

19. Autonomous Learning

Although academics and researchers in the area do not completely agree upon a definition of autonomous learning (sometimes referred to as self-access learning), certain elements are common to all. 
Overall, the definitions state that the learner: 

• take responsibility for his/her own learning
• set goals
• choose language learning strategies
• monitor progress
• evaluate (to a greater or lesser degree) his/her successful acquisition 

In order to prepare for this type of approach, students should realize that:
• there are many ways to learn a language
• knowing your own language helps in learning another language
• learning methods used in other subjects can be useful in language learning
• you have the ability to learn how to check your own progress and evaluate your learning  
Independent learning
Independent study is a process, a method and a philosophy of education whereby a learner acquires knowledge by his or her own efforts and develops the ability for enquiry and critical evaluation.

Terms:

· Independent learning

· Self-directed learning

· Autonomous learning

Teacher control: Learner control

Teachers can facilitate independent learning through deliberate surrendering of certain prerogatives and the acceptance of responsibility by the learner.

Dimensions of independent learning:

Elements of personal autonomy:

· Think and act autonomously

· Have the ability to realistically appraise own shortcomings as a learner

· Effective approaches to self-management as a learner

A goal and a process

· Independent learning can be both a goal and a process: a method of learning and a characteristic of learners (present in varying degrees)

· Educators can adapt strategies to different levels of independence or self-directedness

· Includes freedom of choice in determining objectives within the limits of a given project

Gains for the learner

· Ability to respond to change

· Transferable skills

· Allows for different learning styles - learner can use own judgment about how best to learn

· Self-direction is motivating and leads to higher order thinking

· The excitement and pleasure of independent learning will carry over to the subject itself

· Mirrors ‘natural’ learning in the rest of life

Losses for the learner

· The educational system might not be designed for independent learning

· Carl Rogers said that only 1/3 or 1/4 of students are self-directing; the rest do just what they are supposed to do

· Too little (as well as too much) direction can cause frustrations for the learner

· Students can lack the necessary knowledge in the subject matter to make a beginning

· Students might have very specific expectations about the degree of direction that should be provided by the teacher

Challenge for the educator

It is a challenge to provide the correct amount of guidance without providing too much direction. Direction is needed to help learners identify areas of difficulty but too much direction detracts from their sense of ownership of the learning project.

Success is associated with:

· Personal confidence and feelings of competence as a learner

· Hopeful, realistic view of future occupational and social roles

· Emotional stability

· Tendency to introversion

· Relative independence from teachers

· Tacit acceptance of extra-curricular work demands

Failure can be associated with:

· Learning anxiety

· Overdependence on teachers and significant others

There is a pedagogical gap in the transition from school to university:

School: academic over-compliance; undue dependence on routines and teachers; survival is due to the protective structure of the institution

University: impersonal teaching; can lose nerve and confidence; learning structures set up by students themselves; must learn to learn by oneself.

Kolb’s Experiential Learning cycle
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Kolb found that people learn in four ways with the likelihood of developing one mode of learning more than another. As shown in the ‘experiential learning cycle’ model above, learning is:

· through concrete experience

· through observation and reflection

· through abstract conceptualisation

· through active experimentation

Differences in learning styles

The idea that people learn in different ways has been explored over the last few decades. Kolb found that individuals begin with their preferred style in the experiential learning cycle. 

Honey and Mumford (1992), building on Kolb’s work, identified four learning styles:

· Activist (enjoys the experience itself), 

· Reflector (spends a great deal of time and effort reflecting) 

· Theorist (good at making connections and abstracting ideas from experience)

· Pragmatist (enjoy the planning stage) 

Students and autonomous learning:

· Set their own learning aims

· Make choices over learning modes

· Plan and organise work

· Decide when best to work alone, work collaboratively and when to seek advice

· Learn through experience

· Identify and solve problems

· Think creatively

· Communicate effectively orally and in writing

· Assess their own progress in respect of their aims

Teachers and autonomous learning:

· Life-cycle theory of leadership applied to teaching (encouraging the development of independence)

· Teacher gradually reduces direction and support as the learner increases in maturity and confidence.

Students are encouraged to:

· Learn effective information retrieval (especially use of libraries)

· Plan a balanced life (study, fun, other pressures)

· Discover own learning purposes and learning style

· Learn ways to smooth the adjustment from school (dependent learning) to university (independent learning) - from knowing and remembering to analysing and researching

· Learn how to ask complex questions

· Learn how to pursue own questions in formal education

To be autonomous implies determining our objectives, defining the contents and progressions, selecting methods and techniques to be used, monitoring the procedure of acquisition, evaluating what has been acquired, and coming up with ways to improve. These tasks concern to the one interested in learning, but in institutions as the ones mentioned above or schools like ours, it does not mean that we as learners have to undertake these tasks in an isolated way, we can use both our classmates and our teachers to achieve our goals. For instance, we can organize workshops (grouping ourselves according to strengths, needs, weak points, or mixing patterns) where we can train one another as well as give advice on our companions’ progression and action plans, that are giving feedback. Similarly, we can take advantage of having a teacher to become autonomous; the latter can be a very useful source of information (counsellor), learning material, and also can be an effective adviser.

 

This last statement leads us to one of the most important tasks of a teacher in an autonomous learning class, that is the one of a facilitator. Interpretation teachers, in contrast with transmission teachers who see students as vessels, are the ones who are sensitive to the learners and to their individual differences in learning styles, are the ones who help students to develop their own learning strategies, so that they do not become dependent on a teacher; are the ones who are willing to give up some of their control power and negotiate with the students. These sort of teachers ‘make it easier for it to happen (learning) or be done (tasks)’, because they are facilitators of the learning process. 

 

Finally, a facilitator-teacher is also in charge of motivating students to remain on the autonomous learning road. One way to do it is designing and adapting materials properly, that is making sure that these materials ask from students to have awareness of pedagogical goals, involvement, intervention, creation, and transcendence (carrying what is learned in the class to the world beyond, applying it) when doing the tasks. And very important, materials that make students not keeping certain level but improving it, that can be achieved with tasks that demand from them not only memorization but higher mental operations (Bloom’s taxonomy: Knowledge, Comprehension, Application, Analysis, Synthesis, and Evaluation).

SELF-DIRECTED LEARNING 

In self-directed learning (SDL), the individual takes the initiative and the responsibility for what occurs. Individuals select, manage, and assess their own learning activities, which can be pursued at any time, in any place, through any means, at any age. In schools, teachers can work toward SDL a stage at a time. Teaching emphasizes SDL skills, processes, and systems rather than content coverage and tests. For the individual, SDL involves initiating personal challenge activities and developing the personal qualities to pursue them successfully. This website is devoted to illuminating these principals as they apply to schooling and to life.

Self-Directed Learning 

Most adults spend a considerable time acquiring information and learning new skills. The rapidity of change, the continuous creation of new knowledge, and an ever-widening access to information make such acquisitions necessary. Much of this learning takes place at the learner's initiative, even if available through formal settings. A common label given to such activity is self-directed learning. In essence, self-directed learning is seen as any study form in which individuals have primary responsibility for planning, implementing, and even evaluating the effort. Most people, when asked, will proclaim a preference for assuming such responsibility whenever possible. 

Research, scholarship, and interest in self-directed learning has literally exploded around the world in recent years. Few topics, if any, have received more attention by adult educators than self-directed learning. Related books, articles, monographs, conferences, and symposia abound. In addition, numerous new programs, practices, and resources for facilitating self-directed learning have been created. These include such features as learning contracts, self-help books, support groups, open-university programs, electronic networking, and computer-assisted learning. This article extracts some meaning from all this information. 

What is Self-Directed Learning? 

Self-directed learning, which has its roots in adult education, is an approach that has also been tried with learners in elementary and secondary schools. There may be slight variations in how different educators define SDL, but a survey of the literature on the subject identifies several tenets that are central to the concept. 

· As the term suggests, SDL views learners as responsible owners and managers of their own learning process. SDL integrates self-management (management of the context, including the social setting, resources, and actions) with self-monitoring (the process whereby the learners monitor, evaluate and regulate their cognitive learning strategies) 

· SDL recognizes the significant role of motivation and volition in initiating and maintaining learners' efforts. Motivation drives the decision to participate, and volition sustains the will to see a task through to the end so that goals are achieved 

· n SDL, control gradually shifts from teachers to learners. Learners exercise a great deal of independence in setting learning goals and deciding what is worthwhile learning as well as how to approach the learning task within a given framework 
· Teachers scaffold learning by making learning 'visible.' They model learning strategies and work with students so that they develop the ability to use them on their own 

· SDL is, ironically, highly collaborative. Learners collaborate with teachers and peers in 

· SDL develops domain-specific knowledge as well as the ability to transfer conceptual knowledge to new situations. It seeks to bridge the gap between school knowledge and real-world problems by considering how people learn in real life 

What are the benefits of Self-Directed Learning? 

The benefits of SDL are best described in terms of the type of learners it develops. The literature on SDL asserts that self-directed learners demonstrate a greater awareness of their responsibility in making learning meaningful and monitoring themselves (Garrison, 1997). They are curious and willing to try new things (Lyman, 1997), view problems as challenges, desire change, and enjoy learning (Taylor, 1995). Taylor also found them to be motivated and persistent, independent, self-disciplined, self-confident and goal-oriented. Self-directed learning allows learners to be more effective learners and social beings. It starts the ability to search for information in multiple texts, employ different strategies to achieve goals, and to represent ideas in different forms (drawing and writing). With proper planning and implementation, self-directed learning can encourage students to develop their own rules and leadership patterns. 

What can teachers do to support Self-Directed Learning? 

One of the most important tasks of the teacher is to raise student awareness of their roles in learning. Taylor suggests engaging students in discussion on topics from the Self-Directed Learning Readiness Scale. Examples of topics are: I know that I want to learn and that I am a learner, so if I want to learn something, I can, and I like to learn and to solve problems because I know that thinking 'hard' can be fun. The exercise of evaluating oneself on such topics was found to have positively influenced learner awareness. Lyman who works with readers, suggests generating similar discussion through the use of questions designed to help learners become aware of what good readers do and how to become one. Among the examples he provides are: Did you read better today than yesterday? Could you keep the ideas in your book straight in your mind? Were there words you did not know? How did you figure them out? 

Learner participation in decision-making is another fundamental aspect of the SDL approach. Taylor advocates involving students in decisions concerning what is to be learned, when and how it should be learned, and how it should be evaluated. In addition, every proponent of SDL emphasizes the importance of allowing learners to pursue their own interests so that learning becomes more meaningful. Morrow reports that when writers are allowed to choose their own topics, they write more often and they write longer pieces. Students do not have to be given total freedom, however. Teachers could, for instance, establish a thematic framework within which students are given choices.
Lyman and Bolhuis stress that teachers who want to encourage SDL must free themselves from a preoccupation with tracking and correcting errors, a practice that is ego-threatening. Lyman and Bolhuis advocate greater tolerance of uncertainty and encourage risk-taking, and capitalizing on learners' strong points instead of focusing on weaknesses, as it is more beneficial for learners to achieve a few objectives of importance to them than it is to fulfil all the objectives that are important to the teacher. Leal advocate allowing learners to explore ideas through peer discussions - even without fully intact answers - a process that can yield new and valuable insights. Corno suggests allowing learners to pursue personal interests without the threat of formal evaluation. Even if they make mistakes while doing so, the activities will sustain their interest, transcend frustration, and eventually break barriers to achievement. According to Lyman, Uninterrupted Sustained Silent Reading may be one way of accomplishing this objective in the reading classroom. 

To establish the habit of self-monitoring, teachers need to encourage learners to reflect on what they did and to revise attempted work. Keeping journals is one way of maintaining a record of the learning process. 

Since SDL stresses meaningful learning, Temple and Rodero advocate a situated learning approach, in which teachers bring real-life problems into the classroom for learners to work on. They advise against 'sugar-coating' work with fun, the rationale being that if the tasks are meaningful, learners will work on them willingly. Learners should also be allowed to collaborate with the teacher in determining deadlines and other regulations. 

Finally, teachers need to model learning strategies such as predicting, questioning, clarifying, and summarizing, so that students will develop the ability to use these strategies on their own. Teachers also need to allow individual learners to approach a task in different ways using different strategies. 

Researchers have found that as children grow, they have an increasing desire for autonomy. SDL may be one way of harnessing that natural desire to help achieve a meaningful learning experience that will last through adulthood. 

20. Definition of Cultural Sub-competence and Its Relation to Other Sub-competences

Sub-competences

The model we propose is related to the communicative approach, too,  but it is primarily based on the communicative competence construct, defined as the integration of  five basic sub-competences:

a)      Linguistic or grammatical sub-competence

b)      Sociolinguistic or illocutionary sub-competence 

c)      Sociocultural sub-competence

d)      Discourse competence

e)      Strategic (and procedural) competence

So, we aim to analyse the attention paid to these sub-competences in the classroom; that is, the time that the teacher and the students spend developing each one, in isolation or integrated in different teaching and learning situations. These sub-competencies include the categories presented below that must be observed and codified in a systematic way every minute:

	a)       Linguistic or grammatical sub-competence:

-        Grammar

-        Lexicon (vocabulary)

-        Phonetics

	b)       Sociolinguistic or illocutionary sub-competence

-        Communicative functions

-        Appropriateness of grammatical forms

	c)       Sociocultural sub-competence

-        Cultural concepts, attitudes, values, ...

	d)       Discourse sub-competence

-        Working with texts: structure, coherence, cohesiveness, ...

	e)       Strategic sub-competence

-        Learning skills and procedures: listening, speaking, reading and writing

-        Mental operations which regulate the learning processes: cognitive, metacognitive, affective, communicative, ...


Obviously, the strategic sub-competence is of a psychological nature and cannot be analysed without the learner cooperation. That is, additional information coming from the learner is necessary.  The following model is suggested for data collection related to a) block 1 about the communicative competence components and b) block 2 about the structural vs. the discursive paradigm:

For the analysis of the classroom teaching and learning activities related to the receptive and productive skills and procedures, we propose the following model:

The model that we propose is also based on the process-product paradigm which seeks direct and indirect relations between the teaching and learning process and the final results that the student obtains. In this sense, we also aim to analyse the English class to study the connection between what is done in class and the effect on the students’ communicative competence. In order to study that connection, the taxonomy presented in Appendix 2.8 is proposed. In addition to that, suitable tests and evaluation techniques must be administered to obtain the information needed about the final outcomes and have thus some evidence about  the relationship between the learning process and the final product (outcomes).

cultural Sub-competences

Cultural sub-competence is a term introduced in by Kramsh. It was added as the 5th component to the Model of Competence. Authors of the Model of Competence are Canale and Swain. According to them this model consists of 4 sub-competences:

1. linguistic sub-competence: refers to our knowledge of language and its levels. It helps us to form meaningful language units. 

2. sociolinguistic sub-competence: describes our ability to produce language adjusted for the concrete social context.

3. discourse sub-competence: an ability to produce meaningful and coherent communication; refers to the cohesive devices or linking structural elements, which we use to create discourse. 

4. strategic sub-competence: it gets activated when we experience same problem in connection with either linguistic knowledge or inability to understand speaker’s message. Reasons may be various – (the lack of time, unpleasant topic…). In such situation we use 2 types of strategies: 
a) achievements( guessing…; 
b) reductions ( end the conversation, change the topic… 

Later on in the 70th Kramsh added Cultural sub-competence. Basically means that language reflects an extra lingual reality and culture is encoded in language itself. 

Kramsh emphasized the importance of literary text in language teaching for this reasons:

- they increase student’s will to read.

- they increase intercultural awareness
- it helps the teacher to explain grammar and vocabulary far more effectively 

- cohesive devices are discourse markers best developed in the context. 

- attention is paid not only to pragmatic aspect but also to psycholinguistic.

An Intercultural Communication Lesson Plan

Student Levels: This activity is appropriate for intermediate and advanced level students. Teachers can vary the difficulty of the language and tasks involved to fit their classes. 

Lesson Objectives: Increase student's ability to interact with and understand aspects of other cultures such as body language, discourse patterns, male and female roles. The students use English during the whole process. 

Prior to this lesson: It is necessary to have pre-taught the concept of body language, especially regarding greetings, leave takings, personal space. Of course, students must know vocabulary such as bowing, shaking hands, hugging, kissing touching palms together, etc...  For teaching these, it is useful to use sections from videos which show people from many cultures greeting, eating, starting conversations etc. Students watch with the task of observing and recording how Italian, Saudi Arabian and Thai males and females interact with each other. 

The Lesson: 

Divide your class in half. Tell the students that each group is a new culture and each culture must create its own body language for greetings, leave takings, etc. They must also decide what questions are asked and what topics are discussed when meeting strangers. They must also decide if and in what ways men and women in their cultures differ communicatively. Less imaginative students may require some funny or strange examples to inspire their creativity. 


Place the students in two different rooms, so the groups cannot look at or overhear each other. In each room, they create their body language and other rules of social interaction. Then students practice with each other within each group following their rules. 


In the next stage, explorers from each culture travel to the other culture with instructions to interact and observe the foreign group's body language, conversation rules, sex roles, etc. During this stage each group has foreign guests. Give them three to five minutes to interact. Then the foreigners return to their home cultures and report their observations to their partners. After this, a new group of explorers leaves for the foreign culture and the process is repeated until all students have spent time exploring and observing the foreign culture. Each group discusses how the two cultures differ and what they share in common. 

In the last step, all members of the two cultures come together in one class. Representatives from each culture express their assumptions about the other culture. Each group tells the other group if the assumptions are correct. If the assumptions are incorrect, the groups teach their rules of social interaction.

21. Intercultural competence and awareness

Culture is in language, and language is loaded with culture. Intercultural awareness is all the more important and difficult to achieve in situations of intercultural contact. Communication in today’s world requires culture. Problems in communication are rooted in who you are, in encounters with a different mentality, different meanings, a different tie between language and consciousness. Solving the problems inspired by such encounters inspires culture. The suggestion that language teaching has a cultural dimension is far from new. It dates back to the beginnings of modern language teaching in the nineteenth century, and of course to the teaching of the classics far beyond that. Unfortunately, the 'communicative turn' in language teaching, particularly in English as a Foreign Language, tended to emphasise speech act and discourse competence, rather than (socio-)cultural competence, even though this was a misinterpretation of the original definition proposed by Hymes (1972).  And what is the teacher's role in intercultural communication? Well nowadays, language teachers have a complicated role in today's schools. They must strive to promote high self-esteem and cultural pride among their learners.

When two people talk to each other, they do not just speak to the other to exchange information, they also see the other as an individual and as someone who belongs to a specific social group, for example a 'worker' and an 'employer' or a 'teacher' and a 'pupil'. This has an influence on what they say, how they say it, what response they expect and how they interpret the response. In other words, when people are talking to each other their social identities are unavoidably part of the social interaction between them. In language teaching, the concept of 'communicative competence' takes this into account by emphasizing that language learners need to acquire not just grammatical competence but also the knowledge of what is 'appropriate' language. 

When two people in conversation are from different countries speaking in a language which is a foreign/second language for one of them, or when they are both speaking a language, which is foreign to both of them, a lingua franca they may be acutely aware of their national identities. They are aware that at least one of them is speaking a foreign language and the other is hearing their own language being spoken by a foreigner. Often this influences what they say and how they say it because they see the other person as a representative of a country or nation. Yet this focus on national identity, and the accompanying risk of relying on stereotypes, reduces the individual from a complex human being to someone who is seen as representative of a country or 'culture'. Furthermore, this simplification is reinforced if it is assumed that learning a language involves becoming like a person from another country. Often in language teaching the implicit aim has been to imitate a native speaker both in linguistic competence, in knowledge of what is 'appropriate' language, and in knowledge about a country and its 'culture'. The concept of 'culture' has changed over time from emphasis on literature, the arts and philosophy to culture as a shared way of life, but the idea of imitating the native speaker has not changed and consequently native speakers are considered to be experts and the models, and teachers who are native speakers are considered to be better than non-native speakers.

In contrast the 'intercultural dimension' in language teaching aims to develop learners as intercultural speakers or mediators who are able to engage with complexity and multiple identities and to avoid the stereotyping which accompanies perceiving someone through a single identity. It is based on perceiving the interculturals an individual whose qualities are to be discovered, rather than as a representative of an externally ascribed identity. Intercultural communication is communication on the basis of respect for individuals and equality of human rights as the democratic basis for social interaction. So language teaching with an intercultural dimension continues to help learners to acquire the linguistic competence needed to communicate in speaking or writing, to formulate what they want to say/write in correct and appropriate ways. But it also develops their intercultural competence i.e. their ability to ensure a shared understanding by people of different social identities, and their ability to interact with people as complex human beings with multiple identities and their own individuality. Social identities are related to cultures. Someone who is 'Chinese' will have acquired that identity through being brought up surrounded by other Chinese, unconsciously learning their beliefs, values and behaviours. Similarly someone whose social identities include being 'a teacher' will have acquired the knowledge, values and behaviours they share with other teachers through a process of socialization. But this is still a simplification because Chinese and teachers have many other identities and there are

Lesson Plan

Student Levels: This activity is appropriate for intermediate and advanced level students. Teachers can vary the difficulty of the language and tasks involved to fit their classes. 

Lesson Objectives: Increase student's ability to interact with and understand aspects of other cultures such as body language, discourse patterns, male and female roles. The students use English during the whole process. 

Prior to this lesson: It is necessary to have pre-taught the concept of body language, especially regarding greetings, leave takings, personal space. Of course, students must know vocabulary such as bowing, shaking hands, hugging, kissing touching palms together, etc...  For teaching these, it is useful to use sections from videos which show people from many cultures greeting, eating, starting conversations etc... Students watch with the task of observing and recording how Italian, Saudi Arabian and Thai males and females interact with each other. 

The Lesson: 

Divide your class in half. Tell the students that each group is a new culture and each culture must create its own body language for greetings, leave takings, etc... They must also decide what questions are asked and what topics are discussed when meeting strangers. They must also decide if and in what ways men and women in their cultures differ communicatively. Less imaginative students may require some funny or strange examples to inspire their creativity. 


Place the students in two different rooms, so the groups cannot look at or overhear each other. In each room, they create their body language and other rules of social interaction. Then students practice with each other within each group following their rules. 


In the next stage, explorers from each culture travel to the other culture with instructions to interact and observe the foreign group's body language, conversation rules, sex roles, etc... During this stage each group has foreign guests. Give them three to five minutes to interact. Then the foreigners return to their home cultures and report their observations to their partners. After this, a new group of explorers leaves for the foreign culture and the process is repeated until all students have spent time exploring and observing the foreign culture. Each group discusses how the two cultures differ and what they share in common. 

In the last step, all members of the two cultures come together in one class. Representatives from each culture express their assumptions about the other culture. Each group tells the other group if the assumptions are correct. If the assumptions are incorrect, the groups teach their rules of social interaction.
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